
Just as the whole world is a school for the whole of the human race, from the beginning of time until the very end, so the whole of his life is a school for every man, from the cradle to the grave.


(Jan Amos Comenius: 1592-1670 in Selections, p. 145

***************

A third factor also encouraged the awakening interest in a law of nations.  The proposals for a congress and court plus the agitation for a wider use of arbitration made men realize that formal statutes on both procedure and fact would be needed.  As legal scholars began to search for a practical way to approach their problem, they accepted the word “international” which [Jeremy] Bentham had coined in 1770. It was;

calculated to express, in a more significant way, the branch of law which goes commonly under the name of the law of nations: an appellation so uncharacteristic, that, were it not for the force of custom, it would seem rather to refer to internal jurisprudence.  The chancellor D’Auguesseau has already made, I find, a similar remark: he says, that what is commonly called droit des gens ought rather be termed droit entre les gens.

There remain, then, the mutual transactions between sovereigns as such, for the subject of that branch of jurisprudence which may be properly and exclusively termed international. 







(Bentham cited in Kuehl 1969, p 29)

************************

“International, Educational.”  May these two words be written in fiery letters on the dark sky of this summer night, so as to shine for every one who will attend the sessions of this congress.  The he who will treat an educational question will remember that, even in the case when it has arisen from purely national considerations, it must have in its results a value from the “international” point of view; for education, if not aiming to inspire humanitarian feelings of international brotherhood, is but a dead letter.  And he who will preach theories of “international” equality of men will remember that this equality should be obtained by way of “education” - that is, by way of arising, of building up;; by way of noble emulation in improving, in learning, in accepting and assimilating things that others have discovered; in one word, international equality should be obtained by way of acquiring and not by way of restricting; for tendencies of equality, if not inspired by motives of education, must bring humanity back to the animal equality of the beasts.  And so the union of these two words, “international” and “educational” - may it be blessed; may it resound in the hearts of all who will be present here; may it inspire the words and acts of the congress with great ideas of universal impartiality; may it loudly proclaim that every one of us belongs, first, to humanity, and, secondly, to one or another nation; may it teach that there is more honour for any one of us in being a man than in being an American, or a Russian, or a German, or an Italian, or a Greek, or a Japanese, or whatever else it may be.


(Prince Serge Wolkonsky, Delegate of the Ministry of Public Instruction in Russia in his address to the Second General Session of the International Congress of Education in Chicago, 1893, cited by NEA, 1894, p 38)

****************

We perceive that there is a community of material and moral interests between nations, which is constantly increasing.  The ties which bind the various branches of the great human family are ever drawing closer and closer to each other.  If a nation wished to remain isolated, it could not.  It is one of the gear-wheels of a living mechanism, fruitful in blessings for all.  It is part of a single organism.


(Russian Ambassador Staal’s comments to second meeting of 

First Hague Peace Conference of 1899, cited in Scott, 1920, p 18)

What a playball has this planet of ours become!  Steam has made its parts accessible and drawn them closer together.  The telegraph annihilates space and time.  Each morning every part knows what every other part is thinking, contemplating, or doing.  A discovery in a German laboratory is being demonstrated in San Fransisco within twenty-four hours.  The death of an obscure missionary in China, or a whisky smuggler in the South Seas, is served up with the morning toast.


(Jack London in ‘The Shrinkage of the Planet” Chatauquan Magazine, September 1900)

******************

The teacher of the twentieth century is an international figure, and he can never perform his highest function until he is imbued with this international consciousness.  He should stand shoulder to shoulder with his fellow teachers in the world for the achievement of a higher civilization.  One generation of teaching the principles of justice, peace and international unity would revolutionize the world;  these sentiments can be taught in literature, geography, history, and, in fact, in every exercise connected with the school...  To what nobler work can the teacher consecrate himself than to build up a new people whose country is the world, whose countrymen are all mankind!


(F. Fern Andrews, 1908 “The relation of teachers to the peace movement”, Education, XXVIII, p 289) 

***************

...at no time has it been more necessary for the teacher to have a full appreciation and properly conceived notion of the forces making for development than the present age, permeated as it is by the new spirit of internationalism.  The phenomenal growth of a world consciousness is the distinctive feature of the twentieth century; and contributing to this development is the whole category of human activity.  In the advancement of industry, education, religion, science, literature, art, philanthropy and government, the inhabitants of the world, regardless of national boundaries, have intermingled their interests in the pursuit of great achievements.


(F. Fern Andrews, 1908 “The relation of teachers to the peace movement”, Education, XXVIII, P 279) 

An effort is being made at the present time to attain an equivalence of diplomas, and to establish an International Pedagogical Centre.   There are also in many countries institutes of higher studies, which are embryos of real international schools, and the idea has arisen of uniting them in a larger organisation, which would be the International University, or rather the World School. 


(La Fontaine, 1911, “The work done by private initiative in the organisation of the world”, in Spiller, G. (Ed) Papers on Inter-Racial Problems Communicated to the First Universal Races Congress Held at the University of London, July 1911, p 252)

****************

The internationalists who care for the human future and enjoy some world citizenship have no precedents, no technique, no common tradition or understood procedure to guide them.  The sciences of international relations is for them like the first stumbling of a child.  They live at the dawn of new ways and thinking, and they are certain to meet many failures before their own minds have clarified their task.  Our own generation may thus see no great discovery, no telling formulation of principles.  It will suffer in experiments which are blind, and accumulate a little wisdom in suffering.  The more naive will build high hopes and fall into disappointment.  They will grow impatient with those who end every affirmation with a question mark and surround every plan with a disturbing doubt.  But the more critical will know that peace is a long adventure, which would be crushing in its difficulties if it were not sustained by the finest hopes that lures the mind of man.


(New Republic or May 1, 1915 cited in Kuehl 1969, p 1)

**************

Let me state clearly that I have no distrust of any culture because of its foreign character.  On the contrary, I believe that the shock of outside forces is necessary for maintaining the vitality of our intellect... European culture has come to us not only with its knowledge but with its speed.  Even when our assimilation is imperfect and aberrations follow, it is rousing our intellectual life from the inertia of formal habits.  The contradiction it offers to our traditions make our consciousness glow... What I object to is the artificial arrangement by which this foreign education tends to occupy all the space of our national mind and thus kills, or hampers, the great opportunity for the creation of new thought by a new combination of truths.  It is this which makes me urge that all the elements in our own culture have to be strengthened; not to resist the culture of the West, but to accept and assimilate it.  It must become for us nourishment and not a burden.  We must gain mastery over it and not live on sufferance as hewers of texts and drawers of book-learning.


(Rabindranath Tagore [1921] in his speech at the inauguration of the International School - Shantiniketan cited in Dutta and Robinson 1996, pp 221-222)

Brutal events have supplied evidence of a truth that had been slowly gaining ground, namely, the interdependence of nations and the need for establishing in the world an order and harmony hitherto lacking.  It was not owing to some impulse of dreamy love for mankind in the abstract but rather for the sake of their own countries that the promoters of international education set to work.


(Paul Mantoux, Paris - Director of the Political Section of the League of Nations Secretariat in Geneva,in Foreword to Harley,1931,  x)

***************

More and more our leaders must become world citizens and exalt those virtues and ideals that will tend to the preservation of our own best social and national traditions and to their projection helpfully to other peoples, while, with befitting modesty, gleaning from experience and distinctive cultures qualities that will make for our own enrichment in the best things of life.


(Dr. Rockwell D. Hunt, Dean of Graduate School of University of Southern California cited in Harley, 1931, p 19)

****************

In the movement of promoting and fostering international education for peace, nowhere is offered a more fitting place than in this country.  The popularity of the schools and the great number of institutions of higher learning afford fertile ground for the work.  In some of these institutions of higher learning there can be found a great number of students who have come from various countries and different nationalities.  They are responsible men and women who will some day become the leaders of their own peoples.  To my mind, international education for peace can have its early nucleus right here, if only effective practical programs could be arranged conscientiously along this line.

Its seems to me, however, if my observation within the five years in the United States as a student is correct, that conscientious effort toward such emphasis in education is strikingly wanting.  Banquets and social gatherings, with speeches of glorification and vindication of one’s own people or country, do not, to my way of thinking, help along this movement.  Friendship, familiarity, and understanding through association only can have effect.  Much has been done, if I am not mistaken, through a kind of surface sympathy, pretentious generosity, and kindness, which to serious-minded students of the principle of equality of opportunity and of fair dealing deserve not a whit of consideration.
(Chin Chi Kao, graduate student at University of Southern California, cited in Harley 1931, p 21)

What renders a consideration of the teacher’s part in One World is that the whole issue which confronts all concerned with the future of education has been obscured by devoting too much attention to means and too little to the end to be achieved.  So far a school education is concerned and for the majority of pupils in elementary and high schools the end to be achieved is of the greatest importance.  That end is the development of the good neighbor ideal and that development must begin with the pupil’s own environment and branch out to the community, the nation and the world.  It is nothing less than the cultivation in each one of us of the recognition of the worth and dignity of human beings regardless of race, color or creed.  There are some who would define the ultimate end to be attained as a sense of world citizenship, but that sense can only become a reality as it grows out of and is continuous with local and national citizenship.


(Kandel 1945, p 3)

***************

In the teaching of national history and geography, care should be taken not to magnify the ethnocentrism found in every group, nor to exaggerate the worth of the accomplishments of one’s own group over those of other groups.  The interdependence of living in one world, the common aspirations of human beings, their common problems and dangers, should be emphasized.


(Adolph Meyer, 1949, The Development of Education in the 20th Century, p 139)

***************

The development of international-mindedness does not mean the abandonment of national-mindedness; if it means anything it demands an informed consciousness of the place of one’s own nation in a world society and the contributions it can make to a world society whose survival depends on the maintenance of peace and relief from the fear of war.


(Kandel 1952, p 407)

Harnessing nationalism to promote internationalism meant for [Issac Leon] Kandel that students first needed to have a positive view of their nation through emphasis on peace not war, showing how different people in a nation contributed in various areas to their national welfare.  Once this was accomplished, the focus could turn to an international education which depicted one’s nation working in harmony with other nations to achieve international cooperation based on international understanding.  The study of other nation’s peace heroes and the contributions of scientists, writers, musicians, poets, educators and inventors could take place.  Thus, after a student learned how his own nation contributed to the advancement of civilization and the betterment of humanity, he would learn how other nations through their citizens, also contributed to global advancement.  Kandel turned the pejorative emphasis on nationalism around, made it a positive construct and developed it as having a key role in his methodology.  He used it as the basis for and a springboard to teaching international education.


(Pollock 1989, p 151)

*****************

The nineteenth century also marked the beginning of great national systems of mass education.  The motives behind these systems varied, from the despotism of the Frederick Williams to the warm humanitarianism of a Pestalozzi; but all were committed in one way or another to the advancement of national interests.

It is against this background of vigorous nationalism that the efforts of early pioneers in international education should be examined.  For fundamentally all were out of step with the nineteenth century.  In an era of provincial loyalties, they argued for loyalty to mankind.  And in an era of mass education for patriotism, they contended that the school was the only agency capable of advancing education across national boundaries.  Little wonder that their proposals were viewed as radical, visionary, and utopian. 

(Scanlon 1960, pp 3-4)

***************

Global education has been described mistakenly as a child of the post-World War II era or even the 1960s.  Yet the roots of a global perspective undergirded the idea of world citizenship advocated by many peace educators of this era [1901-1930]  Historic parallels between this era and America in the 1990s now seem more logical as events on the world scene change with ever greater rapidity and highlight the interdependency of nations. 

(Stomfay-Stitz 1993, pp 86-87)

Globalization seems to build on the earlier development of nationalization, amalgamating nations just as nations had earlier gathered to themselves politically, culturally, and even linguistically distinct regions.  How then can the idea of globality be of much importance when the work of nation-building is still underway?  How can the idea of the nation be overcome before it has been firmly put into place?  The force of such questions might lead one to expect that if global and national consolidation were proceeding side by side, assuming that is possible, then they would have been the occasion of noisy conflict, because those desiring, in Whitman’s phrase, to “condense a nationality” would have found themselves at odds with those pointing to wider flirtations and vaster sympathies.  Although such debates between nationalists and internationalists broke out around the turn of the century [19th to 20th] - as they have intermittently since the colonial period - one task of this introduction will be to show how imbricated the discourses of nationalism and globalization are.  In fact, one of the principal findings of recent globalization theory has been the mutually constitutive aspect of nation and globe.


(Thomas Peyser in “Utopia and Cosmopolis: Globalization in the era 



of American literary realism”, 1998, pp 6-7)
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