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1592

John Amos Comenius (1592-1670) a Moravian bishop who is sometimes called the ‘teacher of nations’  proposed the establishment of a ‘Pansophic College’ where learned men from the nations of the world would collect and unify existing knowledge toward ‘international understanding’ (Brickman 1950, p 618, Carr 1945, Scanlon 1960)  Compayré (1903) credits Comenius with writing twenty books and teaching in twenty cities and compares his work favorably with that of Galileo and Bacon in terms of his historical standing in the field of education (p 122)  “Just as the whole world is a school for the whole of the human race, from the beginning of time until the very end, so the whole of his life is a school for every man, from the cradle to the grave.” (Jan Amos Comenius: 1592-1670 in Selections, p. 145)  Scanlon (1957)  notes that it was in the publication of Panorthosia that Comenius urged the establishment of a College of Light that would provide the function of an international office of education and a ‘universal academy’. (p 33)  Hans (1964) cites Comenius’ recently discovered Pampaedia where the 17th Century scholar insisted that “all men without exception should be educated for humanity” (p 24)

1780

Jeremy Bentham coins the term “international” to describe the branch of law which commonly was termed ‘the law of nations’ in his work entitled “Principles of Morals and Legislation”  As Kuehl (19690 noted:  “ The proposals for a congress and court plus the agitation for a wider use of arbitration made men realize that formal statutes on both procedure and fact would be needed.  As legal scholars began to search for a practical way to approach their problem, they accepted the word “international” which [Jeremy] Bentham had coined in 1770. It was
calculated to express, in a more significant way, the branch of law which goes commonly under the name of the law of nations: an appellation so uncharacteristic, that, were it not for the force of custom, it would seem rather to refer to internal jurisprudence.  The chancellor D’Auguesseau has already made, I find, a similar remark: he says, that what is commonly called droit des gens ought rather be termed droit entre les gens.
There remain, then, the mutual transactions between sovereigns as such, for the subject of that branch of jurisprudence which may be properly and exclusively termed international. (Bentham cited in Kuehl 1969, p 29)

A third factor also encouraged the awakening interest in a law of nations.  The proposals for a congress and court plus the agitation for a wider use of arbitration made men realize that formal statutes on both procedure and fact would be needed.  As legal scholars began to search for a practical way to approach their problem, they accepted the word “international” which [Jeremy] Bentham had coined in 1770. It was; “calculated to express, in a more significant way, the branch of law which goes commonly under the name of the law of nations: an appellation so uncharacteristic, that, were it not for the force of custom, it would seem rather to refer to internal jurisprudence.  The chancellor D’Auguesseau has already made, I find, a similar remark: he says, that what is commonly called droit des gens ought rather be termed droit entre les gens.”   There remain, then, the mutual transactions between sovereigns as such, for the subject of that branch of jurisprudence which may be properly and exclusively termed international.  (Bentham cited in Kuehl 1969, p 29)

1817 

Marc-Antoine Jullien (1775-1848) proposes the establishment of a “commission speciale d’education” collect information on educational activities throughout Europe in a publication entitled Esquisse et vues preliminaires d’un ouvrage sur l’education comparee (“A Preliminary Outline of a Study in Comparative Education) in Paris (Brickman 1950, p 619, Carr 1945)  Jullien’s pamphlet was saved for historians by Kemeny (Scanlon 1960)  Good (1964) credits Jullien with the first use of the term ‘comparative education’

1826 

Large portions of Jullien’s 1817 pamphlet, Esquisse et vues preliminaires d’un ouvrage sur l’education comparee (“A Preliminary Outline of a Study in Comparative Education) is published in the first volume of the earliest American  professional journal, The American Journal of Education (Vol 1, July 1926 from Kandel in Carr 1944, p 43) Jullien’s pamphlet is reprinted, in part in Scanlon’s (1960) Documentary History of International Education where Jullien is cited as calling for an international movement to study education. - “The attention of the sovereigns of Europe is invited to the formation of a special Commission of Education, to be composed of a few individuals, who might chuse corresponding members at a distance, and proceed to the great work of compiling an account of the state of education” (Scanlon, 1960, p 54)

1871 

The interest in international education  within the context of Europe in 1871 could be observed in the numerous advertisements for schooling, schools or tutoring and for the beginnings of specialized consulting services for the parents of students  with an interest in schools abroad which is widespread today in the Western world.  One such advertisement read, “EDUCATION, 1858 to 1871 (sent gratis). - The anxiety in deciding upon a suitable school for sons and daughters can be entirely removed by direct application to Mr. F.S. de CATERET BISSON, F.R.G.S., M.S.A., Editor of  Our Schools and Colleges, &c and Mr. G.F. RADFORD, M.A. Trin. Coll., Cambridge, who give gratuitous advice (founded upon many years’ personal knowledge), and recommend (without charge) the best schools in England and on the continent - Berners-chambers, 70, Berners-street, W.” (Times of London, 10 June, 1871, p 3)

1872

Wilson (1994) suggests that Japan’s Prince Tomoni Iwakura should be considered as a pioneer of international education in special respect to his leading a mission to study American and European education in 1872 a mere four years following the Meiji Restoration. (p. 455)  Wilson also suggests considering Maria Montessori, Rudolf Steiner and Friedrich Froebel as equal co-pioneers with Prince Iwakura.


1878

Joshua Chamberlain, the president of Bowdoin College from 1871-1883 and one of the United States commissioners to the Paris Exposition of 1878 provides in his official report a glimpse into the importance attached to the educational benefits of the rising tide of international expositions that arose from the first one in London in 1851.  In his official report which was reproduced by Fraser and Brickman (1968) Chamberlain provides a strong recommendation for further support of participation in international educational conferences and exchanges:  “Our final thought naturally turns to the educating influence of these international exhibitions.  As children learn by example and observation, so do men, and so do nations.  A principle of natural selection on a grand scale works here.  Each people shows its best, and every other admires and learns; and where, in any point, one surpasses all, the most able may make this excellence their point of departure, and the very least may take it as their goal.  Thus one learns its best hold and line of work; the sharpness of competition is softened by the interchange of human sympathies and quickening ideas, and the excellences of each become the common wealth of all.” (p 223)


1881 

La Revue Internationale de l’Enseignement, a monthly educational journal, published in Paris by the Society of Superior Instruction in order to play the part of a ‘permanent congress’ (NEA 1894, p 846)  In presentations made to the international congress in Chicago in 1893 the journal  was noted in a way that “It affords an opportunity to follow the pedagogical movement in various countries, and to make very interesting and instructive comparison.  Thus the International Review play the part of a sort of permanent congress where questions of highest import for the advancement of education and instruction are discussed


1891 

Molkenboer begins to publish a periodical entitled “Journal of Correspondence on the Foundation of a Permanent and International Council on Education”  in Westphalen which becomes a vehicle for the promotion of an international council on education and world peace (Scanlon 1960, p 6)

Molkenboer presents his proposals for an international council on education in a pamphlet entitled “Die Internationale Erziehungs-Arbeit, Einstzung des Blesibenden Internationalen Erziehungs-Rates” in Flensburg, Germany (Scanlon 1960, p 6)

1893 

Universal Exhibition (Columbian Exposition) in Chicago (Potter 1948, NEA 1894)

Internationale Correspondenz - Association (Scott 1912)

International Educational Congresses of the Columbian Exposition in Chicago hosted by the Educational Committee of the World Congress Auxiliary - 91 sessions (July 17-26) and by the National Education Association (US) - 50 sessions (July 25-28) with 27 countries represented - one departmental congress, Higher Education had 326 vice-presidents in attendance(Compayre 1893, NEA 1894) many observers considered that ‘most of the countries of the world were represented (Stoker 1933, xviii, Monroe 1911, Gregory 1938, p 94)

William T. Harris, in his Preface to the published proceedings (NEA 1894) indicates that the congress was the largest ever held in terms of attendance and international participation.  He noted that the object of the several congresses held during the Columbian Exposition (being the four hundredth anniversary of the ‘discovery’ of America by Columbus) was  “to provide for the proper presentation of the intellectual and moral  progress of the world by a series of international conferences  of the leaders in all the chief departments of human achievements.  Harris indicated, as well, that the educational congress was second in rank of importance to the Parliament of Religions held later in that same year. (iii-v)

The published proceedings of the Congress (NEA 1894) indicate that there were at least 58 documents presented by non-US participants in the form of addresses, papers or appendices.  In total they constituted a significant portion of the material of the congress

Waterman’s report (1893) indicates that the purpose of the congress was “of bringing together representatives of all nations, and obtaining the results of their thought and experience in some great field of human activity. (p 159)  Waterman further indicates that  “There was a strong sense of unity and fellowship underlying the proceedings that gave to them a far greater influence than is usually exerted by such gatherings.  Eminent men and women had come from all parts of the world to meet on common ground, discuss common interests, and contribute their best to the common fund of experience which will shape the future of education. (p 158)  Waterman also highlights the leading role that female educators played in the conference.  He observed “Women helped to organize the meetings, they presided at the meetings, and introduced the men; they made addresses and took part in discussions; they constituted a majority in the audiences and in many ways they demonstrated that not sex, but the ability to think and to do, should determine who should be chosen as leaders. (p 165)

Gabriel Compayré’s report of the Congress (1893) highlighted his perceptions as the delegate form the government of the French Republic.  He noted that, in fact, there were two congresses; the first (July 17-26) sponsored by the Chicago local committee and the second (July 25-28) which was sponsored by the National Education Association.  The French delegate was impressed with the openness of the discussion in comparison with the Paris meeting of 1889.  He noted that there was no limitation to the subjects to be considered and that the range of the discussion resulted in the record of the Congress being “a veritable encyclopédie pédagogique. (p 260)   Compayré, like Waterman, also highlighted the leading role of women in the Congress.  He listed the countries participating as; England, Russia, Germany, Austria-Hungary, Italy, Spain, Sweden, Denmark, Switzerland, France, Japan, Australia, Canada, Chile, Uruguay and the host, the United States.

In his address of welcome to the delegates of the Congress, Charles Bonney (1894) characterized their deliberations in the following manner; “While the learned world ponders the new educational problems and seeks a means of their solution, a new and tremendous influence enters the field and asks attention.  It is the spirit of the new age, demanding international fraternity and cooperation in every department of civilized life.  The institutions of learning have more than willingly responded to this call, and have manifested a desire to accede to it so far as sound reason may lead the way.  A true and enduring educational system must have its national and international as well as its local relations. (p. 18)  Bonney further  described the new vision of education in the world; “The new education, extended as it will be throughout the world, will do as much as, if not more than, any other agency to promote the unity and peace of mankind.  For by education we mean not merely the training of the intellect; we mean also the culture of the heart and the hand.  The golden circle of education embraces not only literature, science, and art, but is includes as well the whole broad domain of virtue, morals, and religion. (p 20)

In his welcoming address to the Congress, the Rt. Rev. Samuel Fallows (1894) who was chairman of the General Committee on Educational Congresses described it as a “gathering, which represents the very culmination of all the educational gatherings of the world.”

The chairman of the Committee of Arrangements, William Harris (1894), reflected in his welcoming comments the scope of the preparations for the congress; “In preparation for the discussions to take place this week, the committee has endeavored to select questions of international interest - questions that affect the management of schools in all our countries, wherever they are.  And the renewed and increasing interest in school education in all civilized countries at this time is occasion for congratulation among all friends of human progress. (p 26) In his critical review of the published proceedings, Wyer (1894) praised the addresses of Dr. Harris and Dr. Angell (p 179)

In his welcoming comments to the Congress, the delegate from Russia, Prince Serge Wolkonsky breathed explicit life into the field of international education when he observed; “International, Educational.  May these two words be written in fiery letters on the dark sky of this summer night, so as to shine for every one who will attend the sessions of this congress.  The he who will treat an educational question will remember that, even in the case when it has arisen from purely national considerations, it must have in its results a value from the “international” point of view; for education, if not aiming to inspire humanitarian feelings of international brotherhood, is but a dead letter.  And he who will preach theories of “international” equality of men will remember that this equality should be obtained by way of “education” - that is, by way of arising, of building up;; by way of noble emulation in improving, in learning, in accepting and assimilating things that others have discovered; in one word, international equality should be obtained by way of acquiring and not by way of restricting; for tendencies of equality, if not inspired by motives of education, must bring humanity back to the animal equality of the beasts.  And so the union of these two words, “international” and “educational” - may it be blessed; may it resound in the hearts of all who will be present here; may it inspire the words and acts of the congress with great ideas of universal impartiality; may it loudly proclaim that every one of us belongs, first, to humanity, and, secondly, to one or another nation; may it teach that there is more honour for any one of us in being a man than in being an American, or a Russian, or a German, or an Italian, or a Greek, or a Japanese, or whatever else it may be. 

In his closing remarks of the congress, James Angell the Permanent Chairman (1894) commented on the unique character of the closing ceremony; “I venture to believe that no such scene has ever been witnessed before at any educational congress in this country, where the stage has been occupied almost wholly by representatives from foreign lands...” (p 65)  In his critical review of the published proceedings, Wyer (1894) praised the addresses of Dr. Harris and Dr. Angell (p 179)

1900 

In his report of the Pan-African Conference held in July in London, W.E.B. Du Bois makes famous the observation that “The problem of the twentieth century is the problem of the colour line, the question as to how far differences of race, which show themselves chiefly in the colour of the skin and texture of the hair, are going to be made, hereafter, the basis of denying half over half the world the right of sharing to their utmost ability the opportunities and privileges of modern civilization. (cited in Aptheker 1982, p 110)

A co-educational school called Beadles is established with the aim that “International goodwill is to be encouraged in every possible way”  (Meyer 1949, p 137)  Stewart (1972) notes that the New Schools, Abbotsholme and Bedales (Beadles?) all “had international reputations by 1900, especially on the continent of Europe, and served as a pattern for a number of schools in Germany, Switzerland, France, Belgium and Holland.  He also notes that Quaker and Theosophical Schools of the time also had international reputations.

Franz Kemeny publishes “Entwurf einer Internationalen Gesammt-Akademie: Weltakademie” in Budapest, Hungary calling for a world educational organization(weltakamemie) (Scott 1912, Scanlon 1960, pp 10-11) The pamphlet in Budapest supported six areas in which international education could be developed; 1) studies of educational systems in various countries, 2) international conferences for teachers, 3) international codes for the organization and structure of education, 4) the teaching of human rights based on Western democratic principles, 5) countering xenophobia and extreme nationalism, especially in textbooks and 6) the need to eradicate racial prejudice (Scanlon 1959, p 217)

1902

Andrew Carnegie established in the city of Washington, D.C. the Carnegie Institution, which, according to the Trust established by Carnegie, would “with the cooperation of institutions, now or hereafter established, there [Washington] or elsewhere, shall in the broadest and most liberal manner encourage investigation, research and discovery - show the application of knowledge to the improvement of mankind......”(Trust Deed, xiii,)  This deed still guide the work of the institution today but it is noteworthy to observe that although the scope of the mandate was not only global but also intended to ‘serve mankind’, Carnegie also made clear that the underlying purpose of the establishment of the institution was a projection of national influence worldwide.  He states, in closing the deed, “the chief purpose of the Founder being to secure if possible for the United States of America leadership in the domain of discovery and the utilization of new forces for the benefit of man.” (Trust Deed, xiv)

1905

A professor at Columbia University, Dr. Ernst Richard, spoke to the Annual Lake Mohonk Conference on the issue of education of international arbitration and the growing sense of international solidarity; “...teach them that the grandest things of earth - that true religion, art and science - know of no nationality in the hostile sense; that there is only one science, as there is one truth; teach them that Goethe, Schiller, Shakespeare, Dante, Raphael, Rembrandt, Corneille, Emerson, Beethoven, and I don not know how many more names more I might mention, have accomplished their masterpieces, not for their own countrymen, - not for Americans, Frenchmen, Englishmen, Italians, Germans, - but for mankind’ teach them that the two great documents which have ushered in our modern times have not proclaimed the rights of Americans or the rights of Frenchmen, but the rights of men; - in short, emphasize every thing that tends to unite, and make light of everything that separates; teach them less of the fiends of humanity, but more, a great deal more, about its benefactors.” (Richard, p. 125)
 
1906 

Second Conference on Art held  at Berne with an international exhibition of student art (Dutton 1906)  In speaking of the value of international educational conferences, Dutton notes: “Not only do international conferences bring scholars and scientific workers of different countries into friendly and sympathetic co-operation, and tend to disseminate the fruits of painstaking research for the use of all mankind, but they are an important factor in bringing the leaders of thought of every nation together, thus sowing the seeds of international fraternity and good will...” (p 307)  He goes on to note that: “International conferences would tend to dispose of old rudimentary forms and to introduce everywhere a spirit that is at once modern and human.  The educational experience and knowledge of the best minds in every nation would be short-circuited and placed at the disposal of the world.” (p 309)

1907  

University Cosmopolitan Clubs (La Fontaine 1911 and Lochner 1911, 1912) is founded with a membership of over two thousand and representatives from sixty countries.(Lochner 1911, p 410)  Cosmopolitan Club at Oxford University forms a Central Committee for the Promotion of the Cosmopolitan Clubs which emerged from discussions held at the First Universal Race Congress in London in 1911 (Lochner 1912, p 6)

The United States Commissioner of Education, Elmer Ellsworth presents excerpts from his first annual report as commissioner to the Mohonk Peace Conference of 1907; “A public sentiment calling for such a peace will be stable only when it rests upon an appreciative understanding of other nations.  In this there is great work for education the world over, that it help the nations understand one another.  Whatever the schools may do to this great end will count for real education.  Can any form of learning, in fact, be more liberalizing, more expanding, more tonic, than the insight gained through knowledge of other peoples, our contemporaries, who with us are the makers of modern history?........   This view calls for a more thorough teaching of geography and history in the elementary schools, that the first notions formed by  the children in those schools, or our relations with other lands and peoples, may be true and temperate; it calls for a better teaching of modern languages and literatures in our secondary schools and colleges; and in the more highly specialized studies of commercial and technical schools, it calls for more thorough and accurate instruction in all subjects having to do with the relations of our home land with foreign lands.....   This is not a foreign view of American education, but rather an American view; for it is already clear that American institutions can reach their full development only by finding their rightful place in the current of the world’s history, and that only by so doing can they become fully American.”  (pp 60-61)

1908

F F Andrews published extended essay  calling upon teachers to be involved in training of world citizens (Andrews 1908)  In this essay she indicates that “The supreme aim of education is to develop men and women who can carry on effectively and nobly the work of the world.” (p 279) “...at no time has it been more necessary for the teacher to have a full appreciation and properly conceived notion of the forces making for development than the present age, permeated as it is by the new spirit of internationalism.  The phenomenal growth of a world consciousness is the distinctive feature of the twentieth century; and contributing to this development is the whole category of human activity.  In the advancement of industry, education, religion, science, literature, art, philanthropy and government, the inhabitants of the world, regardless of national boundaries, have intermingled their interests in the pursuit of great achievements.” (p 279)   While calling on teachers to respond to the needs of world unity, Andrews fully outlined her expectations of a teacher who is involved in international education;   Andrews further outlined the philosophical framework of a teacher involved in such an international educational process “The teacher of the twentieth century is an international figure, and he can never perform his highest function until he is imbued with this international consciousness.  He should stand shoulder to shoulder with his fellow teachers in the world for the achievement of a higher civilization.  One generation of teaching the principles of justice, peace and international unity would revolutionize the world;  these sentiments can be taught in literature, geography, history, and, in fact, in every exercise connected with the school...  To what nobler work can the teacher consecrate himself than to build up a new people whose country is the world, whose countrymen are all mankind!” (p 289)

Dr. Henry White in an address to the 1908 Lake Mohonk Conference spoke to the issue of the promotion of international arbitration in the college campuses; “The question before us, therefore, is - in what manner may the agencies for intellectual and moral training employed by the college be legitimately and most effectively utilized to increase intelligence in the matter of international relationships.” (White 1908, p 136)

1909

Myra Kelly (1909) urges the American public schools to become involved in a wider form of citizenship training; “And one of the functions of the Public School is to promote this [international] understanding and appreciation.  It has done wonders in the past and every year finds it better equipped for its work of amalgamation.  The making of an American citizen is its stated function, but its graduates will be citizens not only of America.  In sympathy, at least, they will be citizens of the world.” (p 11)

First combined meetings of Cosmopolitan Clubs and Corda Fratres at the Hague Congress of Corda Fratre  results in a formal affiliation  between the two groups. under the motto “Above all is humanity” (Lochner 1912, Stoker 1933, Gregory 1938, p 113) which Lochner (1911) described as an ideal of humanity which was “all-embracing, all-including, linked with the idea of brotherly love, of sympathetic understanding, of service to mankind - this is a bond of union far transcending national, social, and racial lines of demarcation.” (p 441)



1910 

La Fontaine (1911) observes that from 1843 to 1910 there were more than 2,000 international meetings with 800 of those international meetings taking place in the first decade of the new century.  He also noted that as of 1910 there were over 250 “central offices of all kinds having for their object the study of questions of general human interest from a universal point of view” (p 244)

Paul Geheeb establishes an international experimental school in Germany known as the Odenwald School with  20% of the students from international centres.  The purpose of the school was to educate cultured, social human beings, a purpose which placed the school in direct conflict with the rising Nazi ideology.  Geheeb later was forced to flee Germany and was directly responsible for the establishment of  École d’Humanité  in Switzerland in 1937.(Meyer 1949, p 145)  Stewart (1972) notes that Paul and Edith Geheeb broke away from Wyneken and founded the New School at Odenwald which was a continuous project for twenty-five years when they set up the ´Ecole de l’Humanité 

‘International School of Peace’ in Boston (Scott 1912, pp 380-389, Meyer 1949) is founded by Edwin Ginn who was inspired by Edward Everett Hale of Boston.   The purpose of the school was to educate “the peoples of all nations to a full knowledge of the waste and destruction of war and of preparation for war, its evil effects on present social conditions and on the well-being of future generations and to promote international justice and the brotherhood of man...”(By-laws of the school cited online@www.worldpeacefoundation.org/founder.html) This international school was soon transformed into the present ‘World Peace Foundation’ in Boston (Harley 1931, Stomfay-Stitz 1993) and is still operating to date. 

Carnegie Endowment for International Peace established with an endowment of ten million dollars and establishes, among other activities, support for international education for peaceful coexistence among the peoples of the world (Harley 1931, Butler 1912,1914, Scanlon 1960, Scanlon 1959) It has been indicated that Nicholas Murray Butler and Elihu Root had been instrumental in persuading Carnegie to establish the endowment (Metraux in Scanlon 1960, p 133) 

1911 

School Books and International Prejudices (Hart 1911) is published and Hart outlines the major forces for mutual understanding: “Three large influences make for a mutual understanding from folk to folk.  The first is the newspaper, which every morning prints information from the uttermost parts of the earth.  The second is travel, which teaches a multitude of people that the Chinaman, the Turk and the Zulu, and the Mexican are after all, rather agreeable people.  The third influence is the internationalization of men of learning in their world-congresses of doctors, of publicists, of engineers, of journalists, of what not, which may have a mighty effect in breaking down the feeling that a man is dangerous to you because he uses strange sounds, eats out of an unaccustomed kettle, and wears his traditional costume... One of the chief obstacles in the way of a better international understanding is the patriotic historian.” (p 4)

Nicholas Murray Butler (1911) spoke at the 1911 Lake Mohonk Conference regrading the establishment of the Carnegie Endowment for International Peace the year before.    He gave a brief description of the history and intent of the trustees:  “The Trustees of the Endowment have taken a broad and statesmanlike view of its aims and purposes.  While they do not overlook the value of the work of propaganda and intend to aid in carrying it on, they believe that the time has come when the resources of modern scientific method and of modern scholarship should be brought to bear upon the problems of international relations.  They believe that the leading jurists and economists of the world should be set at work in the service of humanity to ascertain just what have been and are the legal and economic incidents of war, and just what are the legal and economic advantages to follow upon the organization of the world into a single group of friendly and co-operating nations bound together by the tie of a judicial system resting upon the moral consciousness of mankind (emphasis added) from whose findings there can be no successful appeal...”(p. 23)   In speaking of the specific work of the committees of the Carnegie Endowment, Butler further explained the work of the Division of Intercourse and Education as “the educational work of propaganda, of international hospitality, and of promoting international friendship...” (p 27)

MacKenzie (1911) also took up the case for the reform of school texts at the First Universal Race Congress (Spiller 1911) in which he notes: “There is sometimes a tendency, especially in books for the young, to over-emphasize the patriotic side, to dwell upon our “glorious victories” and to pass over our inglorious defeats, to advertise the wrong-doings of our enemies and be studiously blind to any ignoble actions of our own.  It would no doubt be depressing and discouraging, especially to the young, to dwell morbidly upon the defects of our own people.  We need the kind of inspiration and encouragement that comes of the consciousness that we inherit fine traditions.  But this need not prevent us from rejoicing also in the heroic deeds of others, even if they were our own enemies.” (p 437)

Central Office of International Institutions established (La Fontaine 1911, p 254)  Idea of international schools reported as being widespread (La Fontaine 1911, p 254)  La Fontaine also outlines the work of international education efforts by noting; “An effort is being made at the present time to attain an equivalence of diplomas, and to establish an International Pedagogical Centre.   There are also in many countries institutes of higher studies, which are embryos of real international schools, and the idea has arisen of uniting them in a larger organisation, which would be the International University, or rather the World School. (p 252)  La Fontaine also notes that an “International Federation of Permanent Exhibition Committees” has taken responsibility for the connections between the several universal exhibitions since 1878.  This committee was first centred in Paris until 1900 and then in St. Louis. (p 253)

1912 

The International Mind: An argument for the judicial settlement of international disputes, is published (Butler 1912) in New York.  Nicholas Murray Butler calls for the consideration of a world consciousness in a speech that was often cited and quoted in the following decades: “What is this international mind, and how are we to seek for it and to gain it as a possession of our own and of our country?  The international mind is nothing else than that habit of thinking of foreign relations and business, and that habit of dealing with them, with regard to the several nations of the civilized world as friendly and cooperating equals in aiding the progress of civilization, in developing commerce and industry, and in spreading enlightenment and culture throughout the world.” (Butler 1912b, pp 6-7)

Nicholas Murray Butler also serves at the Director of the Division of Intercourse and Education of the Carnegie Endowment for International Peace which in its first years of work organizes several international exchanges of students and professors as well as supports the work of the American Peace Society. (Butler 1912, p 43)

1914

Butler (1914) describes the challenge of the educational work of the Carnegie Endowment of International Peace by noting; “To promote the cause of international peace in  a way that shall be lasting and effective means nothing less than to work for the intellectual and moral education of the public opinion of the world.” (pp 3-4)

Francis Kemény (cited in Butts 1943) articulated six aspects of what he called “international education” [emphasis added] in 1914 as part of his plan for an international institute of education.  The aspects of international education were: 1) State of education in foreign countries (descriptions, statistics, etc; 2) Organization by which several countries benefit (conferences, exhibition, etc; 3) Efforts and measures aiming at drawing together, or even unifying, education on certain points (organization, legislation, rights and privileges, etc; 4) International or world education (based on universal rights of man and on the knowledge of modern languages); 5) Education for peace (to counteract chauvinism); 6) Inter-racial education (to counteract race prejudice)   In presenting this material from Kemeny’s 1914 proposal, Rossello (in Butts 1944 translation) in a footnote (page 26) indicates that “The term ‘international education’ leads to confusion and we prefer the expression ‘education on an international plane,’ although it is longer.”

1915 

“The internationalists who care for the human future and enjoy some world citizenship have no precedents, no technique, no common tradition or understood procedure to guide them.  The sciences of international relations is for them like the first stumbling of a child.  They live at the dawn of new ways and thinking, and they are certain to meet many failures before their own minds have clarified their task.  Our own generation may thus see no great discovery, no telling formulation of principles.  It will suffer in experiments which are blind, and accumulate a little wisdom in suffering.  The more naive will build high hopes and fall into disappointment.  They will grow impatient with those who end every affirmation with a question mark and surround every plan with a disturbing doubt.  But the more critical will know that peace is a long adventure, which would be crushing in its difficulties if it were not sustained by the finest hopes that lures the mind of man.”(New Republic or May 1, 1915 cited in Kuehl 1969, p 1)

The President of Mount Holyoke College, Mary E. Wooley (1915) addressed the annual meeting of the Lake Mohonk Conference in 1915 on the role of education in supporting international cooperation; “History marks the growth of the conception of human relationships - the family, the tribe, the nation.  A new stress upon the international - a higher conception of what human relationships may and ought to be, bounded not by the family or the social circle or the community or the nation or the race, but world-wide - this is now the province and the mission of educators.”(p 142)

In an extensive essay in School and Society (Vol XXVI, no. 657, July 30, 1927) F.Fern Andrews relates the story of an international congress on education held in 1915 in connection with the Panama-Pacific International Exposition in  Oakland, California which was attended by representatives from thirty countries including the belligerents in the World War.  In reflecting on the duties of teachers with regard to international education, Andrews quotes from the Declaration of Principles agreed to at the congress; “Of all the institutions working for the unification of mankind and the improvement of social welfare the school stands first, and, in consequence, the importance of the stand to be taken by those who direct public education and those who teach in the schools can hardly be overestimated.  What our civilization will be in a quarter of a century hence will depend very largely upon the attitude assumed toward these new questions of international relations by those who are responsible for the direction of public education in all lands and nations.” (Andrews, 1927, p 127) 

In an address to students Milbank Chapel at Columbia Teachers College in 1915 Benjamin Andrews (1915) observed the necessities of international education in the following manner; “Education will largely aid in bringing about this republic of humanity.  We must as teachers work consciously for a world patriotism and culture; we must emphasize world citizenship as a supplement to national citizenship, and develop in each child international intelligence and sympathy.  Then as the individual citizen becomes conscious of his place in a world organization we may expect him to submit himself to a larger governing agency and help in its creation.   Though such proposals may seem visionary they alone point the way to lasting security and progress, and the first steps toward their realization wait on the teacher’s taking a world view of his profession.....   To internationalize yourself, is therefore not a counsel of perfection but a common-sense first step for a who really desire peace and unbroken social progress.  In our profession we must exchange not only occasional professors and teachers between nations; we must learn to maintain a constant exchange of ideas and methods and ideals even, through professional books and journals and meetings.  Specifically, each of us should know his own field internationally, whether it be a science, an art, or some other division of knowledge, that is, each of us should think in terms of the men and schools an ideas of other nations as well as of his own; or, speaking generally, we must create a cosmopolitan professional spirit concerned with world progress through education.  Let our educational leaders state a world purpose for our profession and for the schools, and let each of us express such a purpose in his own teaching.” (pp 70-71)

1916

Harold Shane writing in 1969 about the historical efforts at establishing practical curriculum frameworks in education for ‘international understanding’ cited a NEA report of 1916 (Jones 1916): “Among early bench marks in the slowly developing idea of international understanding was the report of the NEA Commission on the Reorganization of Secondary Education.  The 1916 Final Report of the Commission’s Committee on Social Studies (itself a new term at the time) recommended developing international-mindedness, stressing the concept of interdependence among nations, developing awareness of the worldwide interests of the United States and emphasizing the necessity of building world citizenship.” (Shane 1969, p 273)

1919 

International Federation of League of Nations Societies organised in Paris with the educational  aim to introduce the ideals of the League in the syllabuses of national schools, to encourage textbook revision and to introduce teachers to the work of the League (Stoker 1933, pp 37-38)

F. Fern Andrews (1919) in her historical survey of the activities of the American School Peace League recalled the sentiment before the establishment of the League of Nations to have ‘education’ included in the text of the Charter of the League.  Andrews cited the resolutions of the Workers Educational Association of Great Britain and Ireland (representing almost 3,000 organizations) regarding the educational requirements of the age.  She noted the resolution of the teaching organizations as stating that the attitude of mind “essential to the successful and effective working of a democratic League of Peoples...can only be cultivated by education that aims at enlightening the peoples of the world as to the facts of the world they live in, more especially the social and economic facts that periodically divide the human family into warring communities, widens the human outlook, broadens and deepens human sympathies, and enables democracies of the world to realize their interdependence on each other for their future prosperity and security.” (cited in Scanlon, 1960, p 62)
 
Institute of International Education is founded to develop international understanding by means of educational and cultural activities (Harley 1931, Duggan 1920, Brickman 1950, Scanlon 1960, Duggan in Carr 1944) and absorbs the work of international academic activities of the American Council on Education and of the American University Union in Europe as a single organisation involved in what was then termed ‘international educational relations’ (Stoker 1933, p 11)


1920 

Stephen Duggan in his first annual report as the Director of the Institute of International Education in New York cited the historic purpose of the Institute as: “enabling our people to secure a better understanding of foreign nations and of enabling foreign nations to obtain accurate knowledge of the United States, its peoples, institutions, and culture.” (Duggan 1920, p 1) He then explained that the overall mission of the Institute was “to develop international good will by means of educational agencies, and for its specific purpose to act as a clearing house of information and advice for Americans concerning things educational in foreign countries and for foreigners concerning things educational in the United States.” (p. 2)

The first annual conference of the International Federation  of University  Women was held in London in July of 1920.  It is of interest to the growing interest in international education at the  time that the aim of the federation was “to promote understanding and fellowship between educated women of different nations, and to unite them into a league to further their common interests and to strengthen the foundations of international sympathy which must form the basis of the League of Nations.” (Cattell 1920a, p 88)

The early discussions during the formation of the Committee on Intellectual Cooperation of the League of Nations in 1921 exposes a discourse which was typical of the fear of encroaching upon educational matters due to education being considered by the politician of the Western powers as the province of national sovereignty.  The delegate from Haiti, M. Bellegarde, was a lone voice in support of ensuring that education remained a central consideration of the work on the Committee on Intellectual Cooperation.  Bellegarde spoke to the Assembly in support of international educational pursuits: [English translation - French original] “I note the Committee has been careful to avoid the reproach of intervening in the domestic affairs of nations with regard to education....  Our object is to collect for the information of all countries the results achieved by the human intellect.  Now, if it is desired to co-ordinate the achievements of the human mind, how can we afford to neglect the formation of the human mind?....  It is obvious that methods of education must vary in different States, because all nations are anxious to develop along the lines of their national traditions; but it is none the less true that the human soul is one, and that methods of education which aim at the development of all our faculties may be applied to all men irrespective of nationality.” (cited in Scanlon 1960, pp 70-71) “...je constate que cette Commission a eu le souci de ne pas mériter le reproche de s’immiscer dans les affaires intérieures des nations au point de vue de l’enseignement.....  Nous voulons réunir et porter a la connaissance de tous les pays les résultats acquis, comment voulez-vous, comment pouvez-vous vous désintéresser de la formation même de l’esprit humain?....  Il est certain que les méthodes d’éducation peuvent changer selon les Etats, parce que toutes les nations ont le souci de se développer dans le sens de leurs traditions nationalites; mais il n’en reste pas moins vrai que l’âme humaine est une et que les méthodes d’éducation qui ont pour but de développer toutes les facultés de notre âme peuvent s’appliquer á tous les hommes - à quelque nation qu’ils appartiennent....”  (League of Nations 1921, pp 311-312)

1921 

The Association of School Reformers in Germany publish a study entitled “Der Unterricht im Geiste der Volkerversohnung” which urges that reconciliation between the peoples of the world be made ‘one of the main concerns of teaching (cited in Scanlon 1960, p 22)

Rabindranath Tagore’s international school named Santinikentan (Visva-Bharati - which means world university) is formally established in India as one of the first modern international schools in the world with a visiting professor from Sorbonne Universities in the first year( Brickman 1950, Scanlon 1960, pp 99-118 and the dissertation by Periaswamy 1976)  Kenworthy (1951) indicates that the international school “has grown in size and purpose until it has become a center of world culture, including a university, a teacher education institute, a crafts division, and a rural reconstruction department ...  Its library is one of the finest in the Asiatic world, with outstanding collections on Islam, Chinese culture, and the fine arts.” (p 226)  At the inauguration ceremonies Tagore noted;  “Let me state clearly that I have no distrust of any culture because of its foreign character.  On the contrary, I believe that the shock of outside forces is necessary for maintaining the vitality of our intellect... European culture has come to us not only with its knowledge but with its speed.  Even when our assimilation is imperfect and aberrations follow, it is rousing our intellectual life from the inertia of formal habits.  The contradiction it offers to our traditions make our consciousness glow... What I object to is the artificial arrangement by which this foreign education tends to occupy all the space of our national mind and thus kills, or hampers, the great opportunity for the creation of new thought by a new combination of truths.  It is this which makes me urge that all the elements in our own culture have to be strengthened; not to resist the culture of the West, but to accept and assimilate it.  It must become for us nourishment and not a burden.  We must gain mastery over it and not live on sufferance as hewers of texts and drawers of book-learning.” (Dutta and Robinson 1996, pp 221-222)

International Folk (Peoples) High School in Elsinore, Denmark is established with the help of Danish, English and American contributions (Brickman 1950, Carr 1945, Stoker 1933, Kenworthy 1951, p 224) and modified over the next thirty years to meet the needs of a student body from over forty nations with both summer and winter courses (Kenworthy 1951, p 225)  Brickman (1962) credits Peter Manniche, a Dutch educator as founding this school with over 5,000 students attending regular courses and over 10,000 attending short courses. (p 231)  The aims of the school included the promotion of “personal development  in the students and to further international understanding and co-operation” (p 232)  Kenworthy (1951) noted that over 12,000 students had attended the summer and winter courses representing over forty nations.  The staff was composed of Danes, Swedes German and English personnel.  The typical courses relate to International Relations, language instruction, Social Psychology  and International Order. (pp 224-225)

1922 

Original Committee on Intellectual Cooperation of the League of Nations (12 members) meets under the chairmanship of Henri Bergson and the membership of Eve Curie, Gilbert Murray, Albert Einstein and Jagadis Bose but with a budget of only five thousand pounds (Scanlon 1960, p 15) Stoker has noted that in its first meeting, the Committee received communications from 48 recognised national and international organisations in support of its work (Stoker 1933, pp 32-33,  Lengyel (1951) indicates that during the years before the formation of the Committee that the “project traveled around the halls of the League and when it emerged into the open the word “education” had been deleted.  Nor had there been much enthusiasm for intellectual cooperation.”  Lengyel further observed that “The League could not overlook the problem of internationalism in education... The League attempted to have history textbooks revised, so that they should show more understanding for other people and display less jingoistic spirit.  It also launched a study of the remarkable new media of mass communication, which reached millions and could be turned to constructive use.  Walls dividing the world’s intellectual forces were to topple as universities, teachers, scholars, librarians, and researchers were to meet periodically under the auspices of the League.” (p 598)

1923 

National Education Association (NEA/USA) hosts a World Conference on Education in San Fransisco with over fifty national bodies present at a meeting which was organised in order to ‘ agree upon principles and plans for the promotion of good-will and mutual understanding... to be carried out in the schools throughout the world...’ (Stoker 1933, p 120, Gregory 1938, p 202)

The official report of the World Conference on Education held in San Francisco in 1923 may arguably represent one of the most important presentations on the potential of the supporters of international education in the 20th century.  While it was much smaller than the Congress held in Chicago in 1893 the official reporting of the presentations of the World Conference (NEA 1923) indicate that fifty national education groups were represented at the Conference as well as “thirty distinct racial groups” in the 150 official delegates. (p 3) 

Dr. P.W. Kuo the president of the National Southeastern University of Nanking, China and the chairman of the Chinese delegation was the first to formally respond to the welcoming addresses of the World Conference.  Dr. Kuo outlined a view of the requirements of international education of the time; “We must remove through education and other effective means all selfishness, pride, hatred, revenge between nations, and cultivate in their place the spirit of good-will, of sympathy, and of mutual confidence.  I share with others the belief that if the five millions of teachers and educators of the world are fully convinced of the evils of war and the necessity for peace and are willing to dedicate themselves to the task, they can make a great contribution to the cause through the various educational agencies at their command.  Their greatest service will naturally be the bringing up of a new generation of people possessing the right kind of ideals of international relationship.” (NEA 1923, p 4)

The president of the Japanese Imperial Education Association, Dr. M. Sawayanagi focused the needs of international education efforts on the establishment of peace’ “Peace is just beginning to stand by itself without outward support.  I consider this a great change in human history, foretelling the birth of a new order of the world.”  The Japanese representative later highlighted the need for a wider civic education in schools around the world; “In this way each each child should be trained to become a worthy citizen of his country and at the same time become a good citizen of the world.   Nationalism must be reconciled with internationalism and patriotism must be harmonized with humanism.  Nationalism which does not harmonize with internationalism should not be tolerated nor patriotism not in accord with humanism.” (NEA 1923, p 5)

In a record of the speeches to the World Conference (Sainsbury 1923) The president of the National Union of Teachers of England and Wales, E.J. Sainsbury, presented a perspective on international education following the first World War; “The future of the world will depend largely upon the extent to which the peoples of the world will be prepared to temper national feelings and national egoism by the larger considerations of international well-being...  The failure to educate people in international affairs has produced and will produce evil results.  A good understanding and a feeling of trust must be engendered among the nations and this is possible, in the long run, only by laying the foundations in the schools.....  All the generous impulse of youth must be directed and developed aright and not suppressed.  Education will still be national but it must not exclude the wider and more comprehensive view, including the international one.” (Sainsbury 1923, pp 226-227) The speaker then finished her presentation to the World Congress with a reference to Tennyson’s ‘Lockesley Hall’ from 1842.

World Federation of Education Associations (WFEA) formed following NEA World Conference on Education in San Fransisco in 1923 (Harley 1931, WFEA 1926, Brickman 1950)  World Federation of Education Associations (WFEA) calls attention to ‘the importance of history in the school curriculum as a means of promoting international respect, cooperation and good-will’ (Stoker 1933, p 181)

Among the resolutions adopted at the World Conference on Education in 1923 were specific action recommended on the range of civic education.  The ninth resolution read; “That the World Conference on Education request the proper educational body of each country to outline for its own schools a system of training that will cultivate in children attitudes of mind and habits of thought and action appropriate to effective membership in this world community, such outlines to be presented to the next world conference for comparison, discussion, and publication throughout the world.”  This sentiment for the education of world citizens was also amplified by the chairman of the World Conference on Education, Augustus O. Thomas in his address delivered to a joint meeting of the World Conference on Education and  the National Education Association (USA) on July 5, 1923; “Today the citizen must be a citizen of the world.  He must know the world, what is transpiring in the world, and know how to interpret that in the language of the relationships of the world.  Therefore, the children of today must receive that larger viewpoint and that larger understanding.  That understanding and viewpoint must come through the teachers of the schools of our country.”  (NEA 1923, p 10)

Global interdependence was a visible aspect of the concept of international education from the earliest days of the 20th century.  One example (Howerth 1923) speaks to the obligations of international education; “The political federation of the world is still, perhaps, a mere poetic fancy, but the unification and interdependence of the people of the world is growing before our eyes.  Hence education is rapidly becoming a world problem... Now as soon as one takes the world viewpoint, or even the international viewpoint, one may see how varied is the task of education, because of the widely different heritages it undertakes to transmit....  The first thing to be desired, then, with respect to effective world education, is that the social heritage of the most enlightened people, supplemented by the really valuable elements in the inheritances of other peoples, should become the heritage of the [human] race.” (p 70)

International Institute of Teachers College founded with the aid of a grant from the General Education Board  (Brickman 1950, Scanlon 1960, p 26) under the direction of Issac Leon Kandel with the purpose to, among others, promote Jullien’s ideas (see 1817) (Good 1964, p 523)

1924 

During a tour of China, Tagore (cited in Chakravarty 1961) outlines a philosophy of international education; “When races come together, as in the present age, it should not be merely the gathering of a crowd; there must be a bond of relation, or they will collide with each other... Education must enable every child to understand and fulfill this purpose of the age, not defeat it by acquiring the habit of creating divisions and cherishing national prejudices.  There are of course natural differences in human races which should be preserved and respected, and the task of our education should be to realize unity in spite of them, to discover truth through the wilderness of their contradictions.” (p 216)

International School of Geneva / Ecole Internationale de Geneve  is founded by a group of the first international organisations established under the aegis of the League of Nations in conjunction with Adolphe Ferriere and Elisabeth Rotten of the Rousseau Institute in Geneva(online Ecolint 2001)  Hill (2001) relates that,”in 1924, the International School of Geneva was founded by a group of parents predominantly from the League of Nations and the International Labour Office in conjunction with  Adolphe Ferriere, a sociologist and educationist, and Elisabeth Rotten, a German scholar, both of the Rousseau Institute (1912) in Geneva.  (Hill, 2001, p 11)  Hill further relates while citing the International School of Geneva Student-Parent Handbook for 1924, that the “School’s objectives were to meet the specific  educational demands of ‘an international community such as exists in Geneva... to imbue the new school community in which the students were to live and grow with an earnest belief in “internationalism”.  Hill notes that the International School of Geneva “is regarded as the first of the international schools; that is, a school offering curricula for a culturally, varied student population...” (p 12)  The website for ECOLINT (www.ecolint.ch) indicates that Ferriere housed the initial class of students in his family’s chalet at the same time that he was involved in the establishment of the International Bureau of Education.  He was associated with Arthur Sweetser and American and Dr. Ludwig Rajchman who was Polish.  The Rector of the University of Geneva, William Reppard and Sir Arthur Salter of the League of Nations were also supporters of the early days of the school,  The website states in quite categorical terms that “The International School of Geneva - the first in the world - opened its doors in September 1924.”

1925

A variety of terms were used in the first decades of the 20th century to describe international education.  In 1925 in a retrospective survey of the resolutions of the World Conference of 1923 cited the undertaking of the Conference of 1923 to encourage the development of curriculum outlines in “world civics” among the national educational bodies represented at the Conference.  Dunn (in School and Society 1925) observed that two years on there was no evidence that any action had been taken on this resolution. (p. 771)

Buell (1925) reported that the Conference on Education in 1923 was attended by more than 30 distinct racial groups and 50 nations. Buell further reported that; “The conference hoped to secure more accurate and satisfying information in text-books as to foreign countries, and to emphasize the essential unity of mankind in regard to the evils of war and the necessity of universal peace.  These objects should be attained by the teaching of international civics, universal education, the exchange of teachers, and so forth.” (p 25)

1926 

Bureau International des Federations Nationales du Personnel de l’Enseignement Secondaire Publique / International Federation of National Associations of Secondary Teachers considers the examination and revision of school textbooks and concludes that: ‘in the presenting of national history systematic glorification of nationality must be sedulously avoided,’ and ‘that the economic order and the interdependence of peoples should receive stress’ (Stoker 1933, p 183

A number of different terms were used in the 1920s to describe international education.  In his 1926 book, Prospects for World Unity, William Stuart Howe reports on the discussions of the annual meetings of school superintendents which included calls for a ‘world patriotism which will develop a positive appreciation of the rights of other nations” and further reports on the purpose of the 1923 World Conference on Education as being “the problem of educating the rising generation in habits, thoughts and sentiments of international kindness.” (p. 252)

‘Comite d’Entente’ (Coordinating Committee of Major International Associations for teaching peace in schools / Comite d’Entente des Grandes Associations Internationales) sets out a Declaration of a set of principles which is reported to have been widely adopted by international organisations involved in education.  The declaration in part reads: “ Alike for its own balance and for the general well-being, the child, who is a citizen of tomorrow, should be brought up to the idea of duty and should learn that it will have to fulfill actively all its obligations to its family, to its companions, to its village, town or city and to its country.  At the same time the instruction given to children should not stop there.  They should be taught that this essential solidarity neither can nor should be confined within the national boundaries; for there exists between peoples as between the various members of any one society a community of rights and duties as well as an actual and every-increasing interdependence” (Stoker 1933, pp 125-126)

1928

In possibly one of the earliest comprehensive works on educating world citizens in the West , William Carr of Stanford University published a proposed model with specific objectives of world-citizenship in the context of the League of Nations.  Carr called for a wide vision linking diplomacy and education: “What is needed is to create a sentiment of responsibility for world welfare.  Once this is accomplished the diplomat and the legislator can proceed.  Until this is accomplished, both are helpless.  The teacher must come to the aid of the diplomat.  The school, through instruction in world-citizenship, is eminently qualified to create the desired sentiment or responsibility.  But as yet no such sense of world-wide responsibility has been generally created, nor will it be created until the civic instruction in schools overstep national boundaries.” (Carr, 1928, p 48)

1929

Wooton (1929) reports in School and Society, that the International School of Geneva had a “school population that is truly international in character, there being sixteen nationalities represented in the student body in grades from one to twelve, inclusive, and seven nationalities in the staff of twenty-two teachers.” (p 23)  Wooton further reports that “The school has deliberately set about the task of breaking down the narrowly nationalistic prejudices and building up a sympathetic understanding of individuals and groups of other cultures.  This is achieved most successfully in courses in social science designed to treat of modern civilization as a composite of the contributing elements from all nations now in existence. (ibid)  Wooton further characterised the experience of the school community in the following manner: “Although the International School is in its infancy, the experiences in the past lead the founders, the teachers and the parents who have been long associated with the school to an ardent faith in its future as an institution inculcating qualities of sympathy and understanding and a devotion to human service, to the end that those whom it may serve will realize the essential unity of all mankind.” (p 25)

The School of Education at Indiana University was the site of one of the earliest and most significant educational research project on international education.  Smith and Crayton (1929) were responsible, under the auspices of the World Federation of Education Associations (WFEA) to support the mandate of that organization which was “that of instilling in all mankind good will toward each other.” (p 7)  It was evident from the text of the report of the study that the WFEA had created a ‘section’ to discuss the questions; 1) what teacher training institutions are doing to prepare teachers to teach world friendship and understanding, and 2) what materials and methods of instruction teachers in the classroom are using to attain this end with children.  The methodology of the study resulted in over six hundred men and women from Canada and the United States contributing to a revised thesis based on sixteen points or principles.  As was indicated; “The objective of this study was a statement of principles relative to a program of education for world friendship, which would best represent the thinking of the group cooperating in the study, and in some measure, at least, of the thinking of all the people of the countries represented.” (p 38)  Several of the revised points from the statement of principles are worthy of note in the consideration of the definition of international education as of 1929; “1... An important tasks before the world today is the creation of a new state of mind, a state of mind which will permit an understanding and appreciation of the character, attainments, and traditions of other peoples, and which will transcend national boundaries without seeking to destroy them.   2... Loyalty to both the nation and to mankind is a concept similar to that of loyalty to both city and nation and , while it may be somewhat more difficult to grasp and to hold, it is equally desirable and not unattainable.   3... It is, therefore, possible to develop, in the individual, world understanding and good will without the loss of any quality really essential to a desirable national citizenship.....  5... This world-mindedness is largely intellectual, and must be based on knowledge, and energized by emotion and sentiment.....  8... Internationalism, properly interpreted, implies an extended conception of citizenship rather than a super-government with its consequent minimizing of national importance.  9... It follows that there should be no real conflict between sane love of country and internationalism as defined in the preceding thesis.....  14... If children are to receive such instruction as will make them a part of a generation possessed of an international conscience and an international morality, they must be guided by teachers as ably trained in the command of these concepts as the best efforts of our teacher training institutions can produce.  15... If we accept the above theses, we assign to teacher training institutions the task of developing courses and methods of instruction which will enable prospective teachers to meet properly the demands made of them in the training of children in international understanding....” (pp 39-40)

Sir Gilbert Murray, the professor of Greek at Oxford University who held the first chairmanship of the Committee on Intellectual Cooperation of the League of Nations outlined the philosophical framework of international education in an address before the World Conference on Education in Geneva Switzerland on July 26, 1929.  His address (Murray 1929) focused on the broad needs of a liberal education as the Greeks understood that concept;  “The Greeks made a distinction between cosmos, the order of the world, and chaos, the absence of that order.  The enormous changes of the last fifty years, including of course the war itself, have given a shock to all existing order and introduced a dangerously large element of chaos.  In art, in literature, in philosophy, as well as in politics, I think the chief need of our times is the recreation of a cosmos, both inward and outward.  And I strongly suspect that the surest way both to a good education and to international citizenship is to have one’s studies grouped around some central interest, one’s efforts devoted to some central purpose.  Such a central purpose, to be at all satisfactory or enduring, must help or at least be consistent with the good of the whole; above the turmoil of momentary desires and egotisms.” (p. 215)

The International School of Yokohama was early on, grappling with the practical needs of raising monies in support of a new type of ‘international education’ and the Swiss Principal, Dr. Peter was quoted by Stanworth (1998) in the minutes of December 10, 1929 minutes of the governing board of the school”  “The building of an international curriculum would mean a crusade under the flag of International Fellowship for New Education, a movement started after the war and grown to a great movement in all civilized nations.  It would mean the building up of an atmosphere which, as I see it, sooner or later is bound to be successful for our school, as it is a worldwide necessity and thus also a necessity in this worldwide port. [Yokohama]  A prospectus should be written along these lines should be a document worth while to be sent to the corresponding financial institutions promoting international education.” (p 58)

1930

Kees Boeke’s Children’s Community Workshop at Bilthoven, Holland is established as one of the earliest international schools (year estimated, see Brickman 1950. also Meyer 1949, p 586)  Meyer noted that Kees Boeke wished (in 1949) to ‘extend the work of the school on an international basis, with pupils in the Children’s Community coming from many lands.’ (p 586)   Lengyel (1951) indicates that the children came from many lands and the school “attempted to do away with artificial boundaries of petrified institutions between man and man.  It observed the individual, not his nationality, and sought to restore to him his original - as distinguished from national - attitude toward his fellow men.” (pp 602-603)

Daniel Prescott of Rutgers University undertook a comprehensive survey of the early results of educational programs in Europe which were concerned with international relations.  With a grant from Harvard University he travelled through European nations in 1926 including England, Switzerland, France, Austria, Czechoslovakia, Germany.  Over the course of two one year projects (1926-1927 and 1927-1928) he interviewed educational leaders and teachers, visited schools and universities, examined curriculum guides and materials, surveyed professional literature and interviewed international professionals associated with the several newly-formed multi-lateral institutions concerned with international education including the International Bureau of Education and the International Institute of Intellectual Cooperation in Paris.  He noted that his object would be “to study conditions in the schools of the various European nations, to see whether educational leaders there were awake to the interplay of forces that had made people the pawns of a huge international lunacy.  I wished to learn from them if possible what steps an educator should take to secure and maintain a realistic yet wholesome international understanding of the part of the school population, who are the next generation of citizens.” (p. 2)  He gave some insight into the nature of his research project as well; “The research dealt with social psychology rather than with courses of study and textbooks, for, as it turned out, it is the ‘spirit’ of the schools that matter most.  I found places where the subject-matter is the courses of study appeared very ‘internationally-minded’ but where the instruction or the atmosphere of the school influenced the children to very different sentiments.  But in many other places where the courses of study showed nothing significant about international problems, whole schools were characterized by feelings of goodwill, friendship, and sympathy for other peoples.” (p. 3)  His focus on internationalism as an attitude which is formed in the formal schooling setting was framed in the concluding remarks of the introductory chapter; “I hope that those who are interested in education as an aid to the pacific solution of international difficulties will find in this study an insight into school conditions that will lead them to greater definiteness (sic) of effort directed towards more specific ends.  I hope that the study will make educators, generally, conscious of the influences that determine their own positions in matters of policy and that it will lead them to a thoughtful reconsideration of the validity and desirability of their own attitudes.  There is now a certain leaven at work gradually permeating the schools.  It is a growing public opinion insistent on a sane conciliatory internationalism, insistent that schools bring up a generation of pupils who will try the experiment of peace and cooperation in the place of war and force.  Educators fostering opposed attitudes are out of harmony with the trend of human evolution.  This research has strongly established me in this belief.” (p. 9)  Prescott provided a specific structure for the teaching of history with a global view;  “If civilizations and culture be regarded as matters relating to humanity as a whole, it is seen that the rise and fall of national cultures are stages in the spiral evolution of humanity.  While a given national culture rises, goes over its highest form and declines, human culture undergoes a certain lateral displacement that is true progress, and the following national culture arises from a different starting point than the preceding one.  There is a residuum of influence from earlier cultures that directs it and shapes human evolution.  Thus, while each national culture will have a center, a point of reference that determines its particular quality, humanity has a line of reference, formed from the successive center points of each national life, which shows the trend of human evolution..... If the new line of reference be used, history might be very potent in hastening the spread of the new perspective among the citizens of this swirling globe, for all historical facts would be associated with their influence upon the evolution of humanity.” (pp 134-135)  Prescott concludes his study by outlining both the expressive definition of international education as that which encourages ‘international understanding’ and the more ideological definition which calls for the training of world citizens; “I found individual teachers scattered about in all countries who were hopeful that the schools could build a loyalty to humanity that would foster international understanding and , following that, international cooperation.....  Current social problems, both local and international, must be studied in the light of the development of science in order that the schools may be brought once more into contact with reality, in order that they may harmonize their teaching with the direction which [the global] society is evolving.” (p 138)  In the end, Prescott calls for a ‘scientific’ grounding of international education; “It is a splendid thing to be an idealist, to love humanity for humanity’s sake and to behave accordingly, but one can scarcely teach pupils as though this millennium were about to arrive; nor can one avoid admiration for the sincere loyalty to strictly national accomplishments that is found in places.  Yet we live in a world of reality that is being fearfully and wonderfully changed by science, but the social repercussions of such changes are most often ignored in the schools where they should be the key to an understanding of life and its problems.  I am sure that I cannot conclude this discussion with any more significant suggestion than that the schools everywhere bring their pupils to as full a realization as possible of what science is doing to make the world an interdependent community that much choose between law with international cooperation and anarchy with self-destruction.  It is this sort of unemotional factual approach to actualities that is needed rather than an abstract idealization of humanity or a vague cosmopolitanism that avoids any loyalty whatsoever.” (Prescott 1930, pp 138-139)

The International Secretary of the New Education Fellowship based in London, Clare Soper, addressed the annual meeting of the National Education Association (USA) in Columbus, Ohio on the topic of promoting ‘international education’ in the following manner; “Why do we need to discuss this problem of internationalism?  Because, as was said recently at Geneva, ‘The world has just become conscious of itself, not as a composite of nations, but as a world.’  We can see that industry and commerce are being forced into practical internationalism by sheer necessity; they are welding the world into a material unit.  It is urgent that a parallel cooperation should take place within educational and cultural spheres.  The new world unit needs a new type of mind to function in it.  It is for the teacher to seek ways of cultivating that new type of mind in the young who will have to live in this new world and face increasingly complex world problems.  As H.G. Wells has said, we are witnessing today a race between education and catastrophe....  It is my belief, however, that the international attitude cannot be taught, that like other great experiences such as religion and love it can only be conveyed from one person to another; it is a matter of contagion, not a matter of any statement of facts.  Here we come to the problem of the teacher, for unless the teacher has some degree of world consciousness, nothing of permanent value can be conveyed to the school concerning internationalism.”  (p. 75)  After praising Prescott (1930) and his comprehensive study of internationalism in European schools, Soper presented the work of the Fellowship; “There is an organized body of people with these new attitudes to education and internationalism with which the teacher can associate and so receive inspiration and practical assistance in the daily work.  I will refer briefly to the New Education Fellowship, an international organization of teachers who are seeking to adjust education to the needs of modern life, an organization that gives expression to a great search that is going on throughout the world.” (p. 77)  Soper then notes that the Fellowship was organized in twenty-eight countries and that a recent conference in Denmark saw over 2,000 teachers in attendance from forty-three countries and that the report of the conference was prefaced by Sir Michael Sadler.

1931 

“More and more our leaders must become world citizens and exalt those virtues and ideals that will tend to the preservation of our own best social and national traditions and to their projection helpfully to other peoples, while, with befitting modesty, gleaning from experience and distinctive cultures qualities that will make for our own enrichment in the best things of life.”(Dr. Rockwell D. Hunt, Dean of Graduate School of University of Southern California cited in Harley, 1931, p 19)

“The phrase “international education” may mean several things.  If it means education conducted by international institutions, I do not see how it is possible to substitute it for our present system of national institutions. We cannot go back to the Middle Ages, nor do I believe it would be an advantage to make an artificial attempt to do so.International education may mean the attempt to create in students what is sometimes called the “international mind” by destroying patriotism and substituting for it a love of humanity.  This implies that love of country is incompatible with love of humanity which is a false assumption....  It is no more necessary to supersede patriotism to maintain the love of humanity than it was to destroy the love of home in order to create patriotism.  Thirdly, the phrase may mean trying to train sensible intellectual attitudes towards other nations and helping people to escape from foolish or wicked forms of national pride....Fourthly, the phrase may mean special instruction give in international law, the history of diplomacy, or other topics concerned directly with international relations...”(Dr. Paul Van Dyke cited in Harley 1931, p 15)

Brutal events have supplied evidence of a truth that had been slowly gaining ground, namely, the interdependence of nations and the need for establishing in the world an order and harmony hitherto lacking.  It was not owing to some impulse of dreamy love for mankind in the abstract but rather for the sake of their own countries that the promoters of international education set to work.  (Paul Mantoux, Paris - Director of the Political Section of the League of Nations Secretariat in Geneva, in Foreword to Harley 1931, x)

In the movement of promoting and fostering international education for peace, nowhere is offered a more fitting place than in this country.  The popularity of the schools and the great number of institutions of higher learning afford fertile ground for the work.  In some of these institutions of higher learning there can be found a great number of students who have come from various countries and different nationalities.  They are responsible men and women who will some day become the leaders of their own peoples.  To my mind, international education for peace can have its early nucleus right here, if only effective practical programs could be arranged conscientiously along this line.  Its seems to me, however, if my observation within the five years in the United States as a student is correct, that conscientious effort toward such emphasis in education is strikingly wanting.  Banquets and social gatherings, with speeches of glorification and vindication of one’s own people or country, do not, to my way of thinking, help along this movement.  Friendship, familiarity, and understanding through association only can have effect.  Much has been done, if I am not mistaken, through a kind of surface sympathy, pretentious generosity, and kindness, which to serious-minded students of the principle of equality of opportunity and of fair dealing deserve not a whit of consideration.	(Chin Chi Kao, graduate student at University of Southern California, cited in Harley 1931, p 21)

Harold Rugg, writing in a 1931 issue of the journal Progressive Education, posed the central question of education for international understanding; “The real issue is that of the orientation of our educational outlook upon life.  Shall it continue to be a narrow materialism and an anarchistic nationalism, or shall it be an all-embracing awareness of life and a world-wide internationalism?  Shall we conceive of education within modern nations in terms of self-aggrandizement, or of a fragile world society of mutually interdependent units?” (p 294)  Rugg further made a critical analysis of the United States education system in relation to ‘international education’; “Even the conduct of America in world education has been such as to prejudice the reception of America’s leadership in international education. [emphasis added]  In the latter, as in political and economic leadership, we have tended to dominate and to dictate or to stand entirely aloof.  We assume the position of instructor and creditor, rather than that of the humble cooperator and student of other cultures.  It is not clear that the schools are indeed the chief contestants in the battle between humanitarian international cooperation and selfish nationalism?  Does not the current situation demand of us herculean efforts to avert a world catastrophe?” (p. 299)

One of the most compelling images of the first decades of the 20th century relating to international education was first used by Butler (1912b) and echoed by Paul Monroe of Columbia University in the concluding chapter of essays on peace education edited by Helene Claparede-Spir (1931) in the following manner; “Among all social customs resting on age long traditions, yet now being challenged by the intelligence and the conscience of mankind, none is more significant, none has been more destructive, none is so rooted in the nature and emotions of man than that of war....  the disarmament of the mind must precede any effective disarmament of nations.  The amassing of evidence of disarmament of the mind, of the futility of war by those who have waged war, will constitute the most effective means for the propagation of that opinion.  And upon that belief only can the future peace of the World be based.” (Claparede-Spir, pp 173-174)

Another example of the contribution of peace educators to the progress of international education was the handbook on international relations by McMullen (1931) in which the teaching of history was seen as central to a successful programme of international education; “History should be taught with an emphasis upon the contributions which all nations, including our own, have made to a common store of knowledge and ability which we call civilization.” (p. 36)  McMullen summarizes the work of the handbook in the following manner; “The whole purpose of the foregoing plan is to develop the international mind; and by that is meant no vague, general good will, but a definite and practical outlook upon life and the world.  The time has come for a change a radical as that which followed the discoveries of the Renaissance...  The “national” mind in any people is the ability to see and to feel their common interests in addition to, but not to the exclusion of, the local or sectional interests of groups among them.  So the international mind is the ability to see and to feel common interests among all people, without in the least denying or underrating the differences between peoples...” (p 42)

1932

An address by the Secretary General of the World Federation of Education Associations at the Seventieth Annual Meeting of the National Educational Association in Atlantic City in 1932 could well be a current description of a ‘globalized’ world.  Augustus O. Thomas painted the contemporary scene as; “We are no longer living unto ourselves alone.  We are part of a new world community.  Education up to recent times has been largely provincial.  Each country has marked out its own program and follows its own course, but under the influences of the scientific revolution thru which we are passing, provincialism must be cast aside and a new cooperation accepted....  “ (p 186)  Later in the same address Thomas cited the undertaking by the World Federation of Education Associations to support research into a worldwide plan of education for understanding and cooperation among nations.  The plan that emerged became the first broadly-based attempt to develop a curriculum framework in international education.   The plan became know as the Herman-Jordan plan after the donor (Mr. Raphael Herman) and the prize-winning plan (by Dr. David Starr Jordan of Stanford University) which included  the following principles as a guide to the building of such a world-based curriculum; “1... The training of teachers for the new international point of view.  It will endeavor to avoid emotionalisms but will be based upon the psychology and the philosophy of understanding and the points of collective justice.   2... The great epochs of history and the movements which have carried the nations to higher grounds of social advancement.  3... The community aspect of great literature, art, music, and architecture.  4... The application of science and discovery to the advancement of the nations.   5... The organization of the social sciences with the international point of view, the development of the spirit of justice and broad-mindedness.  6... The story of national attempts to set up machinery for the solution of international problems and the efforts which have been made to substitute justice for force.   7... The appreciation of fine patriotism based upon a love of country rather than upon revenge and hatred of others.”  (Thomas 1932, pp 189-190)

The Commission on Character Education of the Department of Superintendence of the National Education Association (USA) produced a remarkable policy document in 1932 on character education which had direct impact on the view of international education at the time.  In a document which represents ‘the judgement of the commission’ the integration of world society was portrayed; “The processes of integration, moreover, refuse to halt before the boundaries of nations.  The machine is binding the entire world together into an ever more intimate union and bringing all the races of men into a single great society....  The development of the great society with its close integration and extreme mobility must seriously affect both the content and the method of moral instruction. Emphasis on the large group as opposed to the small group consciousness has become imperative.  Loyalty to the family must be merged into loyal to the community, loyalty to the community into loyalty to the nation, and loyalty to the nation into loyalty to mankind.  The citizen of the future must be a citizen of the world.  The sentiment of patriotism must be widened to embrace other races and peoples.  To the white Races of the West, accustomed as they are to regard themselves as the natural rulers of the world, this will undoubtedly prove to be a very difficult lesson to learn.  Yet it must be learned, if mankind is to escape disaster.  The various sects, nations, and races of men must somehow learn to live together in peace.” (American Association of School Administrators 1932, pp 12-13)

Nicholas Hans, one of the most important researchers in comparative education, writing in 1933 commented on the relationship between citizenship and identity with one’s humanity  in terms of educational policy: “Nationality and humanity are not opposite to each other but complementary.  Nationality without humanity is narrow and devoid of the highest moral ideals; humanity without nationality is abstract and unreal.  The combination of both ideas alone ensures actual progress.  Educational policy should recognize this fact and give to both their due.” (Hans 1933, p 243)

Issac Leon Kandel of Columbia University is considered a leading researcher in both Comparative Education and in International Education.  His work during the first five decades of the 20th century is matched in importance by very few other academics in the West.  His views on the importance of rooting international education in the national ethic were widely held in his writings.  In the concluding remarks of his 1933 text on Comparative Education Kandel linked national and international elements in education: “Because the study of foreign school systems remains unintelligible without a study of the foundations of national existence, it furnishes an opportunity for comparing the variant concepts of nationalism, for discovering the common elements which make for international understanding, and for understanding intelligently those forces which in the past have militated against and which, if made the bases of education, may again endanger the onward progress of humanity.  Such an approach, far from being a menace to the proper inculcation of patriotism, helps to promote a richer appreciation of the strength of each nation and to develop a patriotism based on the realization of the positive contributions which nations can make to human progress rather than on an emphasis on those aspects which stress national differences and lead to suspicion and hatred.” (Kandel 1933, p 868)

1934

Paul Geheeb’s Ecole d’Humanite is established in Switzerland (year estimated, see Brickman 1950)  Lengyel (1951) indicates that his school in Germany, Oldenwaldschule, organized the students into ‘self-constituted families which treated nationality as incidental and not essential.”  Lengyel further observes that “An attempt was made to lay the basis of a new type of citizenship, Weltburgerschaft: citizenship of the world” (p 603)  Lengyel then traces the setting up of the new school in Switzerland.  “When Hitler came, Geheeb decided to leave.  He moved to Switzerland, where he founded l’Ecole de l’Humanité, the School of Humanity, on the outskirts of Geneva.  From there he moved to the more rural settings of Morat and Schwarzsee, in the canton of Fribourg.  His idea was to create a pilot plant of the school of the future, where teachers and pupils should work as members of the same family.  All cultures should promote international good will.  The apparent incompatibility of some cultures, he averred, was the vestige of the aristocratic way of life, which set up caste barriers.  Only when these were disregarded would democracy become a living reality.” (p 603)

Gilbert Murray, the chair of the International Committee for Intellectual Cooperation, and the Indian Pulitzer Prize winning poet exchanged a compelling set of correspondence in 1934.  Their letters focused on the mission of education in the context of a world culture and civilization and the future needs of education in a united world.  Butler spoke of a ‘higher task’ related to ‘healing the discords of the political and material world’ through the inward and spiritual life.  Tagore responded by immediately invoked a ‘common humanity’ as the basis of their discussion and alluded to the “inescapable moral links which hold together the fabric of human civilization” (Scanlon, 1960, p 106)  Tagore then characterized the work he had invested in the international school as an “arduous responsibility of creating in our Educational Colony in Santiniketan a spirit of genuine international collaboration based on a definite pursuit of knowledge, a pursuit carried on in an atmosphere of friendly community life, harmonized with Nature, and offering freedom of individual self-expression. (Scanlon, 1960, p 106)  Tagore then also outlined the philosophy which generated his interest in international education by stating:      “The fury of despotic tyranny, the denial of civic sanity and the violence with which the citadels of international federation are constantly assaulted, combine to betray an uncomfortable and increased consciousness in the mind of man of the inescapable responsibilities of humanity.  It is this stirring of the human conscience to which we must look for a reassertion of man in religion, in political and economic affairs, in the spheres of education and social intercourse.  It is apparent that innumerable individuals in every land are rising up vitalized by this faith, men and women who have suffered and sought the meaning of life and who are ready to stake their all for raising a new structure of human civilization on the foundation of international understanding and fellowship.” (Scanlon, 1960, p117)

1935

The Secretary General of the World Federation of Education Associations, Augustus Thomas, writing shortly before his death, detailed the history of the establishment of the WFEA out of the efforts in 1923 at the World Conference on Education in San Francisco.  Thomas relates that the six hundred delegates from fifty countries at that conference had “declared their belief in education as the common universal ground upon which the nations of the world could find agreement.”  Thomas also outlined the details of the Herman-Jordan Plan which provided the establishment of a series of fact-finding committees that would work towards establishing the framework of a curriculum for education for international understanding.  The major aspects of the Herman-Jordan Plan involved a study on the following topics: “1) international cooperation of agencies operating in the field of world understanding and peace; 2) teaching of history and the revision of textbooks containing passages prejudicial to mutual understanding between nations; 3) international relations of youth and especially the use of group forms of athletics as a means of creating friendly relations; 4) a study of arguments for and against war as a cosmic necessity; 5) a study of the various efforts which have been made and are now being made to settle international questions and a study of the Court of International Justice.” (p. 587)

1937 

Paul Geheeb migrates to Switzerland and establishes the École d’Humanité (School of Humanity)  near Geneva which was a continuation of his work at the Odenwaldschule which Meyer (1949) describes as having ‘a real international atmosphere about the place’ (p 586)  Meyer noted that in Geheeb’s view “all cultures and civilizations are to be represented not only in the student body but also in the teaching staff.  All the cultures  are to contribute to the furtherance of international goodwill and understanding.”  (Meyer 1949, p 586)

Issac Leon Kandel (1937, “Intelligent Nationalism in the Curriculum”) provided a cogent and often-cited essay on the definition of international education, or what was understood in research circles of the time as ‘education for international understanding.’ relating specifically the relationship between civic education for national purposes and the wider educational goal of education beyond the boundaries of national civic duty and affection; “If the movements for better international understanding and better methods of international cooperation have failed in the last two decades, the reason to be found in the fact that the educational emphasis was placed upon internationalism before any attempt was made to eliminate the evils of the concepts of nationalism that had been built up during the nineteenth century.  Internationalism, international understanding, international cooperation, and amicable international relations have been discussed as metaphysical concepts, as it were, existing outside of, and apart from, nations and their existence.....  If the movements to develop international understanding have failed, the failure has been due either to an overemphasis on sentimentality that ignored realities or to a confusion between internationalism and cosmopolitanism; and from both points of view there seems to have been a failure to understand that internationalism and international understanding are things that exist between nations and that nations must continue to exist....  International understanding cannot be conceived of as a substitute for patriotism nor does it militate against loyalty to one’s own nation.  It is understanding between nations, a recognition of their interdependence, and a realization of the contribution that our own nation and other nations can make to a common cause, the cause of humanity.....  Such an approach to the concept of international understanding emphasizes two aspects of nationalism: -first, the right of each nation to realize its own peculiar characteristics, and, second, the membership of each nation in the common task of the world.  International understanding is not a denial of nationalism; rather  does it emphasize the part that nations have played and may play in the progress of the world.” (Kandel 1937, pp 36-37)  Kandel also offered a criticism of activities that are often labelled as international education but, in fact, lay outside the domain of formal education: “Elsewhere teachers are intensely interested in the development of a sound concept of nationalism and of international understanding.  Too frequently, however, they do not realize that the one must be derived from the other, and they embark on programs for the development of international understanding that lie outside the regular curriculum.  Such programs as peace demonstrations, model international assemblies, good-will days, or such activities as the exchange of dolls, books, portfolios - all of which have their place - are open to the criticism that they lie outside the regular work of the schools and as extras they tend to be regarded as something external to formal education.”  (p. 38)  Kandel then characterized the most appropriate locus for international education: “the thesis round which this Yearbook [Kandel and Whipple, 1937] has been organized is that the development of international understanding is the concern of every teacher of every subject in every grade of the school, and that international understanding can only grow out of a proper teaching of nationalism.  In truth, nationalism, properly understood and taught, should stress not, as in the past, the differences between peoples but their similarities, their interdependence, and their common efforts as the normal trend of civilization.” (p 39)  Kandel then encourages educators to adopt the Latin motto “Nihil humanum a me alienum puto” [Nothing that is human should be considered alien(?)] since, in his words, “there is not a subject , activity, or experience that is not the product of humanity as a whole...... Literature may be the product of a nation’s history, traditions, and ways of looking at life, but, because it is human, it soon becomes the property of the whole world.” (p 40)  Kandel then placed the overall aim of international education as; “The end to be achieved is an understanding of civilization and culture as a collective achievement - the common heritage and the joint responsibility of all nations - and patriotism will be no less as each pupil learns the part that his own nation has played in this achievement.” (p. 42)

1938

College Cévénol, is founded in central France by Messieurs Trocmé and Theis as an international school which was founded upon a “sense of idealism for world peace” and “student exchanges as a means of facilitating intercultural understanding.” (Hill, 2001, p 16)

Caroline Woodruff, the president of the National Education Assocation presided over a remarkable Seventy-Sixth Annual Meeting of the Association in New York City in June of 1938.  The theme of the meeting was “The Responsibility of Education in Promoting World Citizenship” which was framed after a questionnaire was widely distributed before the convention with three questions related to the teaching of world citizenship.  In her address to the assembled delegates Woodruff pointed out that “In selecting the theme of this convention.... we recognize that it is the business of education to deal with those human attributes from which war springs.  It is the province of the schools to temper those human emotions with intelligence, to inculcate a spirit of tolerance, to lay a basis for appreciation of the rights and of the achievements of all peoples.  It is the mightiest privilege of the school to educate its children for peace thru an understanding of human relationships...  World citizenship does not imply an impractical idealism or does it mean docile submissiveness; neither does it countenance for a moment indifference to the interests of one’s own country.  On the other hand, a desire for permanent peace between nations is the soundest kind of patriotism.  Freedom from was makes possible that cooperation necessary to achieve a more abundant life for one’s own people and for all other peoples of the world.” (Woodruff 1938, p 44)  Woodruff’s call was couched in deeply spiritual terms: “Let the schools create a sense of obligation for service of man to man - of nation to nation - yes, to mankind, which we have called world citizenship.  Let them teach the drama of human life which began on the gigantic stage of the world ages ago, the conflicts of which are the struggles for food and warmth and shelter, for beauty, for health and spiritual perfection - the struggle  to develop the latent capacities of man himself and the struggle of man to understand his God.  Let them teach the children of the world to engage together in those struggles with that feeling of human brotherhood so beautifully expressed in the words of Quintus Aurelius Symmachus 1500 years ago.  He said: Why should we not all live in peace and harmony?  We look up at the same stars, we are fellow passengers on the same planet, and dwell beneath the same sky.  What matters it along which road each individual endeavors to find the ultimate truth?  The riddle of existence is too great that there should be only one road leading to an answer.” (p 46)

1939

The popularity of the Herman-Jordan Plan that originated from the early meetings of the World Federation of Education Association in 1923 can be measured to some extent that in the 1939 WFEA convention the original Herman-Jordan Plan was re-interpreted and extended by WFEA at the same time that the association created a new committee to take over the work of its historical ‘Herman-Jordan Section.’  The new section was termed the Committee on International Education [emphasis added]  and the purpose of the committee was noted as: “to enlist education in creating a compelling world opinion for peace and against aggression; and to do this by calling the attention of the teaching profession, of governments, and of other organizations in society to the importance of education in world understanding, goodwill and cooperation among all peoples and all nations, and by promoting the spread of these ideals through education and their practical embodiment in civic and government agencies suitable to the needs of the world community.” (WFEA 1939, pp 154-155) The association also outlined specific activities in international education for the Committee on International Education including; teaching international relations, teaching of foreign languages and cultures, establishing international speakers bureaus, promoting residence and study abroad as well as  international correspondence, review of textbooks  and peace education among others. 

1943

George Zook, the president of the American Council on Education writing in the opening pages of a 1943 report (Schnapper 1943) on the establishment of a world-wide effort at teaching responsible world-citizenship reflected on the missed opportunities in international education: ‘We had the same opportunity [as presented then in 1943] twenty-five years ago and we ‘muffed’ it, partly because of our inability to suppress selfish ambitions but largely because we did not give education and mutual understanding that primary place in the world organization which we have long recognized as essential in the successful practice of self-government in domestic affairs.  True there were the valiant efforts of the International Committee on Intellectual Cooperation under the league and the International Bureau of Education.  But on a starvation diet and with little official recognition they could not possibly be more than moderately successful. (Zook in Schnapper 1943, v)

Francis Kemeny (1914) was instrumental in providing an early proposal for an international bureau for education.  Rossello (trans. Butts 1944)  cites Kemeny’s interest in cultural internationalism: “He does not wish to weaken the cultural autonomy of any nation.  There again, he does not oppose nationalism to internationalism, which would hinder cultural internationalism by setting up a reaction.  The two tendencies - national and international - should progress concurrently and develop into a higher unity.  It would however, be futile to try to reach cultural internationalism - the groundwork of all internationalism - without first developing international education [emphasis added]. 

George Carr the secretary of the Educational Policies Commission in Washington writing in the opening pages of a 1943 report (Schnapper 1943) on the urgent requirement on education for world citizenship noted that two distinct efforts by the American Association of School Administrators and by the National Education Association on the issue of education for world citizenship resulted in remarkably similar documents: “Both [documents] agree that education for understanding of international affairs and world citizenship must begin as soon as possible, in each of the United Nations, in order to develop a clear understanding of the common purposes of these nations and to preserve their unity through the trying years ahead.” (Carr in Schnapper 1943, vi) 

In 1941 the London International Assembly and the Council for Education in World Citizenship appointed a joint commission to consider the educational needs in age of postwar reconstruction.  Among the focal points of the resulting report was the need for education for world citizenship: “There are members of the Commission who hold strongly that all education should have a sound religious foundation.  Others hold a different view.  But, however we may differ in this, we all agree that all truly civilized men hold in common certain principles.  They believe in the dignity of the human person and the oneness of the human family.  These principles and the rules of conduct derived from them should be inculcated not only by the example of the daily  practice of parents and teachers, but also in the form of either religious instruction or moral lessons, or both, according to country and school, for the organization of such teaching in every country must, in our view, be completely in the hands of the people of these countries.” (Schnapper 1943, p 76) 

1944

Ralph Turner, an educational and cultural official at the Department of State wrote of the responsibilities of American institutions with regard to international education at the tertiary level: “if those thousands of foreign students who will come among us attend truly American schools, they will receive a critical, and functional humane education suited to the needs of these times.  Only by providing this education will American institutions of higher learning meet fully their responsibility in international education [emphasis added] these times impose upon them.” (Turner 1944, p 48)

Issac Leon Kandel writing in the 1944 Annual of the American Academy of Political and Social Science entitled “International Frontiers in Education” (edited by William Carr) presented a critical analysis of the needs of international education: “As to the paramount aim which has stimulated the plans for an international education office - the desire to promote peace and international understanding and cooperation...... The aim will not be achieved by an over-all international organization, for it involves a change of spirit which must be developed through the relations of each human being with his immediate neighbors irrespective of race, creed, or color.  to suggest, as has been done by one closely associated with the educational system of New York City, that an international agency should promote the ideals of tolerance, justice and peace is to shelve a problem which New York City has been unable to solve.  It may be a paradox, but it is none the less true, that international education is in fact national education, just as international politics are national politics.  Internationalism must begin at home, and an international education office may contribute something to it but cannot direct its development, as seems to be assumed in the idealistic plans for its organization.”

In Butt’s translation of Rossello’s (1943) landmark work it is evident that the International Bureau of Education and those early supporters of its work represent the institutional memory of international education in the first several decades of the 20th century.  Rossello’s description of that history is indicative of such: “For years only an élite, or a small minority, took any interest in education considered from the world point of view.  Voices were raised here and there to advocate the participation of the school in the crusade for peace.  A few called boldly for the international co-ordination of curricula and methods.  Others only went the length of proposing the exchange of educational information.  But these were isolated appeals; they found no echo among cabinet ministers or educational authorities, and to the mass of educationists such questions appeared remote and artificial.” (Rossello in Butts 1944, p 72)

1945 

What renders a consideration of the teacher’s part in One World is that the whole issue which confronts all concerned with the future of education has been obscured by devoting too much attention to means and too little to the end to be achieved.  So far a school education is concerned and for the majority of pupils in elementary and high schools the end to be achieved is of the greatest importance.  That end is the development of the good neighbor ideal and that development must begin with the pupil’s own environment and branch out to the community, the nation and the world.  It is nothing less than the cultivation in each one of us of the recognition of the worth and dignity of human beings regardless of race, color or creed.  There are some who would define the ultimate end to be attained as a sense of world citizenship, but that sense can only become a reality as it grows out of and is continuous with local and national citizenship.  (Kandel 1945, p 3)

Donald Tewksbury of Teachers College in New York wrote extensively in 1945 on the “New Directions in International Education” and reflected on the history and emergent definition of the field of international education at that time: “International education is not a new phenomenon, it is as old as human society.  Intercultural relationships involving education were a characteristic of primitive society.  Ancient civilizations, such as those in Babylonia, Assyria, Egypt, China, India, Greece, and Rome engaged in widespread educational activities involving the interchange of culture and learning.  The Buddhist, Moslem, and Christian religions became the carriers of culture on an international scale.  The Catholic Church, and later the Protestant denominations, engaged in missionary activities on a world-wide basis.  With the rise of national states, international education, within the strict meaning of the term, became a characteristic activity of modern times, particularly among European states and between countries bordering on the Atlantic Ocean.” (Tewksbury 1945, p. 293)  Tewksbury then summarizes the present need for international education: “As the nations and peoples of the earth have been brought physically closer and closer to one another, the world has indeed become a neighborhood; albeit not yet a brotherhood.  The promotion of international understanding and cooperation through education, as well as through other means, has become a vital necessity in our times.  This situation calls for a planned development of international education activities on the part of all nations and a re-evaluation of aims and methods.” (p. 293) Tewksbury then proposed seven ‘propositions’ with regard to international education given the ‘world conditions.’  The seven propositions were: “1.) International education must be conducted on a firm basis of reciprocity and mutuality between nations.... 2.) International education must be deeply rooted in the study of comparative cultures and education.... 3.) International education must be directly concerned with the basic problems of intergroup tension and conflict... 4.) International education must be associated closely with world-wide movements for relief, rehabilitation and reconstruction.... 5.) International education must be actively concerned with the promotion of a “people’s education” in all lands.... 6.) International education must be concerned with the closer integration of academic and vocational education..... 7.) International education must be conducted as a cooperative undertaking of governmental and non-governmental agencies....” (Tewksbury 1945, p 299)

1946
Butts (in Deighton 1969) cites the landmark event for international education in the United States as being the Fulbright Act of 1946 which provided “that currencies and credits of certain countries acquired by the United States from the sale of war-surplus materials could be used for international educational exchange” (p. 168)

1947
Kenworthy (1951) in reviewing the early work of UNESCO in education for international understanding cites an international seminar in Sevres, France which examined the social studies programs in various countries. ( see also Wilson, 1947a,b)  The seminar which was held for six weeks on the outskirts of Paris starting on 21 July, 1947 was the very first meeting of record by the newly-formed world education body with regard to international education.    Over one hundred educational professionals from all the continental areas of the globe were included as participants who all had the benefit of fifty-one visiting lecturers who served the seminar for a period up to ten days.  The Director of the Seminar, Howard E. Wilson who had been recently named the associate director of the Division of Intercourse and Education of the Carnegie Endowment for International Peace, indicated in his report to UNESCO that the seminar was both an experiment and a pioneering effort. (Wilson 1947a, p 1)   Wilson also edited several group working reports including one dealing with the education of adolescents in the area of international understanding.  In this report (Wilson 1947b) the aims of international education were proposed by the working group: “In our discussions of the relationship of educational aims to international understanding, we found that four such dimensions or areas of objectives seemed to constitute the essential ingredients of international understanding or for the development of a world citizen: 1) Knowledge, ideas, concepts; in other words intellectual awareness; 2) Attitudes, sensitivities, feelings; emotional awareness; 3) Thinking, the technique of using knowledge and applying it to new problems and experiences; 4) Skills, or the techniques with which to put what one knows, what one believes, and what one can reason out into practical operation.” (pp 27-28)  

Kenworthy (1947) was the lead author of a working group paper on Social Studies teaching at the UNESCO Seminar at Sevres in 1947.  The working group report was significant in that for the first time, a detailed description of an ‘internationally-minded’ person, in educational terms, was developed by a widely representative group of educators.  The report begins by setting the stage of the historic imperative of such a consideration: “If we are to emerge from the chaos and confusion of this period in history, and develop a world-wide community based on justice, peace and goodwill, we must consider far more seriously and far more skillfully than we have done so far the characteristics of the internationally-minded individual and the means by which such persons can be developed by the thousands and the millions.” (Kenworthy et al 1947, p 1)  The report of the working group on Social Studies at the Sevres Seminar provided a detailed description of the belief structures of such an internationally-minded individual: “What then, are some of these attitudes of the internationally minded persons towards which all social studies teaching, whether in the early years of childhood or in the later years of adolescence, whether in the courses known as geography, history, social studies, economics, sociology, civics, government or by any other title, should lead?  Briefly stated, pupils should be aware of and act upon the belief that: a) All persons should be respected and appreciated despite differences in nationality, race, religion, economic or social status, sex, or ability.  b) The peoples of the world have much in common. c) Differences do exist between people, between groups, and between nations, but most differences should be tolerated and some differences are even to be desired.  d) The spirit of cooperation should be sought for in all one’s relationships with others.  e) Differences can be solved without resort to violence.  f) Sensitivity to the needs of society and a sense of responsibility for building a better community, a better nation, and a better world is essential.  g) Change occurs constantly in many aspects of human life and must be expected and allowed for.  h) The world’s cultural and political heritage should be assessed and its best aspects respected.  i) Patience and persistence are necessary in building a better community, nation or world; progress is possible but not inevitable.  j) Each person has prejudices and that they can be removed or minimized.  k) Self-reliance and self-restraint are important disciplines.  l) A spirit of inquiry should be encouraged.  m) Each person has a part to play in building world peace.  n) Loyalty to one’s family, one’s community, and one’s nation should be extended to include humanity.” (Kenworthy et al 1947, pp 32-33)

1948

In an important joint report of the National Education Association, the Association for Supervision and Curriculum Development and the National Council for Social Studies, the NEA published for guidelines for international education in 1949.  Significantly the term international education was explicitly defined:  “International understanding is a broad term and necessarily encompasses many things.  It does not connote the absence of national loyalty nor an unrealistic approach to the world.  Rather, it includes the process of making students informed and loyal citizens of their own country - aware of the nature of the world in which they live, the relationship of their nation to the world as a whole, the forces that motivate national action, the life and institutions of other nations, and a host of other things in order that they may bring their intelligence and judgment to bear upon the problems of living in an interdependent world.” (NEA 1949, p 9)   The report went on to outlined the aims of international education: “The long range goal of education for international understanding is world peace and human welfare, achieved and maintained through a peaceful world order operating through international organizations.  The immediate purpose of such education in the elementary and secondary schools of the United States is the development of American citizens who are conscious of their new obligations to mankind.” (p 11)

1949

In the teaching of national history and geography, care should be taken not to magnify the ethnocentrism found in every group, nor to exaggerate the worth of the accomplishments of one’s own group over those of other groups.  The interdependence of living in one world, the common aspirations of human beings, their common problems and dangers, should be emphasized.(Adolph Meyer 1949, p 139)

Kenworthy (1951) notes that the International School of Copenhagen was opened in the Fall of 1949 under the influence of a committee made up of Danes, English and Americans.  The aims of the school as reported at that time was “to train children to meet the requirements of live in their own country and at the same time to qualify them to become active and suitable members of a ‘one world’ community.”  (p 218)_

UNESCO convenes a ‘Conference of Principals of International Schools’ in Paris which attracted 15 schools “wishing to develop an international outlook” (Hill, 2001, p 17)  Kees Boeke compiled the list of invitations based on those that he had previous contact with regarding international education. Those invited included, Kurt Hahn of Gordonstoun School in Scotland, Madame Hatinguais of the Centre International d’Etudes Pédagogiques in Sevres, Madame Roquette of the International School of Geneva, Prince of Hannover from the Salem School in Germany, Quakerschool, in Eerde-Ommen in the Netherlands, the Dartington Hall and Badminton School in England, the Pestalozzi Children’s School in Switzerland, the Oldenwaldschule of Scotland, Germany, the College Cévénol in France, Viggbyholomsskolan in Sweden, as well as the Riverdale Country School from the United States.   Hill describes this meeting as “the first such meeting concerning international education ever to be held.... (p 18)  This claim is made with very little historical evidence to support it.  It was further reported that the meeting in Paris discussed both the establishment of a worldwide network of international schools and the training of teachers for such schools. (p 18)  

1950

UNESCO launches itself into ‘education for international understanding’ with an international seminar in 1950 on “The Teaching of Geography as a Means of Promoting International Understanding” (cited in Kenworthy, 1951, p 202)

The Conference on Internationally Minded Schools (CIS) which was formed in 1949 as a result of a UNESCO meeting organized a four week course in international education at the International School of Geneva for interested teachers.  This four week course resulted in a broad agreement on the definition of international education by the group which was cited in an article by Ian Hill (2002) the Deputy Director of the IBO in a recent article on the history of the IBO.   The group that assembled in 1950 agreed that international education: “should give the child an understanding of his past as a common heritage to which all men irrespective of nation, race, or creed have contributed and which all men should share; it should give him an understanding of his present world as a world in which peoples are interdependent and in which cooperation is a necessity.  In such an education emphasis should be laid in a basic attitude of respect for all human beings as persons, understanding of those things which unite us and an appreciation of the positive values of those things which may seem to divide us, with the objective of thinking free from fear or prejudice..(cited in Hill 2002, taken from “A Course for Teachers Interested in International Education - Final Report, International School of Geneva, 1950, Section I)

Lavone Hanna, a professor from San Fransisco State College wrote on the basic principles of international education in the journal Educational Leadership in 1950 saying: “International education which attempts to equip children and youth to live intelligently in a world of rapid change and uncertainty might well focus on the following basic principles. 1) Science and technology have made all people increasingly interdependent, 2) All people have the same basic needs but have learned different ways of satisfying their needs, 3) International organization and cooperation are necessary for peace and world progress, 4) Wars are not inevitable; they are futile and destructive, 5) Democracy and totalitarianism are conflicting ideologies which can exist together in the world only when nations feel secure from change imposed from without. (Hanna, 1950, adapted from pages 19-21)

William Brickman,  Distinguished Professor of Education at University of Illinois publishes the only comprehensive research bibliography on the history of international education in the modern era in the Encyclopedia of Educational Research (Macmillan Co, New York)  Brickman is considered by Scanlon and Shields (1968) to the a ‘leading historian of international education’ in the absence of a formal textual history of the field.  Brickman’s bibliography (in his comments) indicates that there were more than 30 formal plans for some sort of international educational organization put forward between the years 1814-1914 from Jullien, Kemeny, Andrews and Peeters (p. 619)   Brickman also presents a range of defining characteristics to the field; “The term international education may be applied to the various educational and cultural relations among nations.  In this broad sense it encompasses comparative education.....  More narrowly, it refers to international efforts at cooperation and harmony in the exchange of teachers and students, rehabilitation of backward cultural areas, mutual understanding through school instruction, and the like....  Although ‘international education’ has been often used in professional writings and sometimes in names of organizations, it has not gained currency as a designation of a field of professional study.” (Brickman 1950, pp 617-618)

1951 

Everywhere nationalism is a potent force, and there is still fear lest too much emphasis upon education for a world society result in minimizing education for national citizenship...  The one phrase which various nations seem to be willing to use is “education for international understanding” as attested to by the adoption of this phraseology by UNESCO after long and heated debates.  These words imply a less ambitious approach and one which most governments are willing to approve.(Leonard Kenworthy, 1951, p 200)

Kenworthy (1951) summarizes a somewhat pessimistic view of the future of international education when he noted: “...we must assume that educators have only begun to experiment with ways and means of developing world-minded boys and girls and men and women.  We must assume, too, that if these outstanding programs fall short of the ideal, there are thousands and hundreds of thousands of schools in every country of the world which are still further from the goal of education for a world society.  In fact, we may well accept the conclusion that far too large a percentage of the schools of the world are not only developing world-minded individuals, but are consciously or unconsciously developing narrow nationalists. (p 203)

Kenworthy (1951, pp 208-215) recommends a series of eight conceptual areas which could be translated into aims of education for a world society which itself could be viewed as a proposed definition of international education:
	1) the ideal of a world society
	 2) information on peoples and nations of the world
	 3) interrelationship and interdependence of nations
	 4) institutions of a world society
	 5) insight into national life in relation to the world society
	 6) identification with the world society
	 7) interpretation of information
	 8) improvement in the art of group living

Kenworthy (1951) reviews the postwar attitude toward international education by noting; “Another reason for the great variation in practice [in international education practices around the world] lies in the cynicism and disillusionment which have grown up in many countries as a result of centuries of conflict, climaxed by two world wars.  Added to this is the intense interest which was manifest in teaching about the League of Nations in such countries as France and England and their consequent reticence now in launching programs in behalf of the United Nations and of education for a world society.” (p 205)

“National contributions must not be glossed over by internationalism in education.  On the contrary, they will be stressed, just as the individual’s contributions are stressed in a democratic society.  But those contributions will be cherished as part of man’s larger heritage and not as a nation’s  jealously guarded monopoly.” (Lengyel, 1951, p 618)

James Quillen speaking of the responsibility of teachers towards ‘sound human relations’ gave civic guidelines for international education: “Educators who seek to contribute to the building of a free world society must broaden the child’s horizon beyond the nation, and support agencies that are seeking to improve bilateral, regional, and world-wide inter-cultural relations.  The concept of citizenship should be extended.  Each individual needs to be an effective, loyal member of his own cultural group and nation, but, at the same time, he needs to be an effective citizen of a world society and to identify himself with all mankind.” (Quillen 1951, pp 42-43)

Leonard Kenworthy (1951) provides possibly the first historical listing of ‘international schools’ using the criteria that they would be involved in some aspects of “education for a world society.”  His list includes both schools and institutions of higher learning.  The schools were listed as; 1) The International School of Geneva, 2) Werkplaats Children’s Community, Bilthoven, Netherlands, 3)International School, Copenhagen, Denmark, 4) The Friends School, Hobart, Tasmania, 5) The Public Schools, Cleveland, Ohio, USA,  6) The Public Schools and the University of Nebraska and, 7) Council for Education in World Citizenship, London, England.  The institutions of higher learning were listed as 1) The International People’s College in Elsinore, Denmark, 2) The London University Institute of Education, 3) Santiniketan and Sriniketan, India, 4) Far Eastern University, Manila, Philippines, and 5) The University of Minnesota, Minneapolis.

1952

“The development of international-mindedness does not mean the abandonment of national-mindedness; if it means anything it demands an informed consciousness of the place of one’s own nation in a world society and the contributions it can make to a world society whose survival depends on the maintenance of peace and relief from the fear of war.”  (Kandel 1952, p 407)

Leonard Kenworthy devoted an entire book to the development of the ideals of a ‘worldminded teacher.  In World Horizons for Teachers he characterized such a professional as: “an integrated individual; an expert in democratic human relations; rooted in his own country and culture; appreciative of other countries and cultures; an informed participant in efforts to strengthen the United Nations and to achieve world community; conversant with methods and materials for developing world-minded children and youth; buttressed by a faith or philosophy of life.” (Kenworthy 1952, 120-121)

In 1952 a working party of the Executive Board of UNESCO prepared a text on education for international understanding under the title “Some definitions of education for international understanding” (cited in Unesco document 17C/19, Annex II, page 22, Appendix 2)  The text includes several points in definition of the aims of education programmes for international understanding:  “1) Make clear the underlying reasons which account for the varying ways of life of different peoples both past and present, their traditions, their characteristics, their problems and the ways in which these have been resolved; 2) Make clear that civilizations results from the contributions of many nations and that all nations depend very much on each other; 3) Make clear that throughout the ages, moral, intellectual and technical progress has gradually grown to constitute a common heritage for all mankind.  Although the world is still divided by conflicting political interests and tension, the interdependence of peoples becomes daily more evident on every side.  A world international organization is necessary and it is now also possible; 4) Make clear that States, whatever their differences of creeds and ways of life, have both a duty to co-operate in international organizations and an interest in doing; 5) Make clear that engagements freely entered into by the Member States of international organizations have force only in so far as they are actively and effectively supported by those peoples; 6) Make it clear that unless steps are taken to educate mankind for the world community, it will be impossible to create an international society conceived in the spirit of the Charter of the United Nations; 7) Arouse in the minds, particularly of young people, a sense of responsibility to this community and to peace; 8) Encourage the development of healthy social attitudes in children so as to lay the foundations of improved international understanding and co-operation.” (cited in Unesco document 17C/19, Annex II, page 22, Appendix 2)

1953

1954

1955

Quincy Wright (1955) provides an intensive definition of international education; “International education cannot.... be differentiated from all education.  The term merely serves to emphasize the broader scope of education necessary of a successful life in a world community which no one can escape.” (p 310)

Wright (1955) also provided an extensive definition of international education in a comprehensive history of the teaching of international relations:  “International education is the art of developing the individual’s attitudes, knowledge, understanding, and skills in order to adapt him to life in the contemporary world and to adapt the world community to civilized human life.  As a discipline it is the philosophy guiding that art and the science seeking to predict the results of its application.  It also includes historical studies contributing to this art, philosophy, and science. [para.]  International education has arisen from the movements of proselytism and pacifism, but its modern form is a branch of the general discipline of education.  It merges into the discipline of international communications, and both have roots in the psychology, sociology, and ethics of international relations. [para.]  The term international education has several distinct connotations - education for internationalism, education in the discipline of international relations, education through international contacts, and education for international service.  These four connotations respectively give propagandistic, informational, methodological, and practical emphasis to the term.” (p.307)

In connection with the status of education for world citizenship, in the modern era  (Wright 1955) observes that “During the nineteenth and twentieth centuries such literature [related to  an internationalistic outlook] and also the publications of national and international organizations devoted to education in pacifism, cosmopolitanism, and internationalism became extraordinarily abundant.  As a reaction, however, officially sponsored education in nationalism kept pace, with the result that the ideal of world citizenship is less popular in the west, and probably also in the east, than it was in the eighteenth century.” (p. 308)

In  the 1950s the two prominent aims of international education as noted by Caldwell (1955) were 1) to help people to know more about each other as a basis of better understanding and 2) to assist people in gaining the skill base and knowledge necessary for a raising of people’s standards of living. 

Issac Kandel, writing in the journal International Review of Education in 1955 outlined a detailed terms, the relationship between the aims of national education and the aims of international education: “A further interpenetration of cultures is in prospect through the closer contacts between East and West.  The central point is that human progress has resulted from cross-fertilization of ideas in which no nation is autonomous or can claim to enjoy a monopoly.  Here is to be found a reconciliation of the national and international aims of education.  The international will not be something superimposed on but will grow out of national aim.  For the international aspect of education does not imply instruction in international relations, which require for their study a broad background in the basic disciplines that make up this new discipline, nor does it involve the introduction of a new subject into an already overloaded curriculum.  The international aspect means the injection of a new spirit into the content of education, which would conduce to an emphasis on cultural rather than aggressive nationalism......  From the national point of view the function of education is to train the citizen; from the international point of view that function is to train  the citizen as a human being.  The two aims are, therefore, not incompatible but are complementary.” (Kandel 1955, pp 12-13)

1956 

Thomas Woody of the University of Pennsylvania writing in a special issue of School and Society devoted to the works of Issac Kandel, reflected upon the historical tension between the aims of national education and the aims of international education: “The Hague Conference (1899), the League of Nations, and the United Nations are conspicuous symbols of the conviction, crystallized by wars of the 19th and 20th centuries, that order under law is preferable to unrestricted exercise of national sovereignty.  While the political desideratum of world order became clearer, there was reluctance to work in forthright fashion to utilize education to promote world order, as education in the 19th century had been used to serve the national state.  Educational leaders and idealists in many lands, East and West, saw the vision and were ready to work to realize it; but politicians and men of affairs were reluctant.” (Woody 1956, p 19)

1957

Issac Kandel, writing in the Harvard Educational Review in 1957  on ‘Nationalism and Internationalism in Education’ reflected his definition of the aims and purposes of international education: “When the Constitution of UNESCO was drafted  and submitted for consideration and comment, I was critical of the statement in the Preamble that wars arise in the minds of men.  I believed then and I believe now that a more correct statement would have been ‘Since wars are put into the minds of children still in school, it is in the minds of children still in school that the defenses of peace must be constructed.’  For it is not enough to create institutions to promote international understanding and cooperation; such agencies still remain outside the direct and immediate concerns of members of the different nations that participate in them; they are supranational rather than a part of the machinery in the running of which citizens of various nations should have a direct interest.” (Kandel 1957, p 77)

1958

1959

In 1955 the Director General of UNESCO assembled an international committee of 14 distinguished scholars and educators from 14 different countries to advise the Director General on ‘the principles and methods of education for international understanding and co-operation’  The report that followed (UNESCO document ED/142, Paris, 1955) reflected directly on the tension that exists between the perceived requirements of education for the nation-state and education for an evolving global society: “It is not easy to find the right kind of education to enable the peoples of the world to understand each other and work together for the common good.  Seen globally, the world has shrunken, but the world of each individual has expanded enormously, and this has left him exposed to strains and anxieties that may seriously affect his attitudes towards other men, particularly those beyond his own national borders.....  The problems which these new forces, tensions and fears create confront educators, whether of children or adults, with tasks of new quality and magnitude.  Not only must people be given a wider variety of new skills, but it must be a conscious aim of education to find ways of carrying over from smaller groups to increasingly larger ones, and finally to the world as a whole, attitudes and values which make for decent living in a complex society.  Not least of the problems in this regard is that of the relation between national and international interests and loyalties.  It would be idle, even dangerous, to deny that conflicts exist.  But - and here lies the crucial task for the educator - it is possible and necessary to teach that loyal citizenship of one’s own country is consistent with world-mindedness and that national interests are bound to suffer if international interests are ignored.” (cited in UNESCO 1959, pp 10-11)

1960

Professor David Scanlon (1960) of Columbia University publishes the first and only Documentary History of International Education in which he defines international education as “a term used to describe the various types of educational and cultural relations among nations.  While originally it applied merely to formal education, the concept has now broadened to include governmental cultural relations programs, the promotion of mutual understanding among nations, educational assistance to underdeveloped regions, cross-cultural education, and international communication.” (p. 1) 

H.C. Good of Ohio State University in his History of Western Education (1960) directly linked his definition of international education to peace education: “In professional books and papers, international education [emphasis added] is a term of several meanings and indefinite scope... And by ‘the plain and historical method’ we shall try to show that one definition should have preference over others.  This definition says that international education is education for peace, the education of nations not to learn the arts of war any more. (Good 1960, p 554)  Good then reflects on the more popular ‘notion’ of international education: “ International education [emphasis added] as frequently understood is a formless sort of concept.  From earliest times education has tended to spread across both natural and social barriers.   Neither mountains and seas nor the differences in the languages and customs and tribes and nations have been able to contain it.  Soldiers, merchants, travelers, and missionaries have both incidentally and deliberately carried ideas, knowledge, and practices to those whom they have touched.” (Good 1960, p 555)

The nineteenth century also marked the beginning of great national systems of mass education.  The motives behind these systems varied, from the despotism of the Frederick Williams to the warm humanitarianism of a Pestalozzi; but all were committed in one way or another to the advancement of national interests.  It is against this background of vigorous nationalism that the efforts of early pioneers in international education should be examined.  For fundamentally all were out of step with the nineteenth century.  In an era of provincial loyalties, they argued for loyalty to mankind.  And in an era of mass education for patriotism, they contended that the school was the only agency capable of advancing education across national boundaries.  Little wonder that their proposals were viewed as radical, visionary, and utopian. (Scanlon 1960, pp 3-4)

1961

1962

International education may be regarded (1) as the spread of ideas, any ideas, across national frontiers; or (2) as the spread of educational ideas across such boundaries; or (3) as the attempt by educational means to promote peace and mutual understanding between nations. (Good 1962, p 522)

Brickman (1962) exposed the shortcomings of research into the movement of students across the globe in the past centuries by noting: “It is interesting to note that most writings on international students exchange discuss its benefits and glories but very seldom give any hint of friction between the native and foreign students.  A study of such conflicts would be a desirable addition to the literature and possibly would yield a better understanding of the complexities of international exchange of students. (p 213)

Brickman (1962) reflected on the history of international higher educational intercourse by observing “The study of international higher educational history demonstrates that all types of nations - autocratic or democratic - take part in the dissemination of ideas across national frontiers.  One might also learn that it is possible to obtain something of educational value from direct contacts with the newer developing nations.  Furthermore, it becomes clear that international educational relations, however good and effective, do not, by themselves, necessarily bring about peace.” (p 238)  Brickman further noted that the proper assessment of the role of universities in the development of world civilization would need to give “proper account ...of what the university has achieved in the realm of its greatest competence - the creation and advancement of knowledge toward a better understanding of man in his world and toward a more effective co-operation for a world at peace.” (p 239)


1963

Stewart Fraser in writing of Marc de Jullien’s work in comparative and international education in The Educational Forum in 1963 reflected upon the major figures in these fields in the first several decades of the 20th century: “It is understandable that those engaged in international and comparative education would wish to explore the historical and philosophical bases of their endeavors, not necessarily to produce a spurious veneer of legitimacy, but to extend the frontier of knowledge in their own research and teaching field.  It is also to be expected that, as students investigate more closely the basic assumptions in this field of study, conflict and disagreement will arise as to the historical and respective contributions of various educators and scholars such as Jullien, Stowe, Mann, Sadler, Monroe; and in due course the significance of the contributions of today’s comparative educators as they have appraised Jullien’s works.” (Fraser 1963, p 182)

Wilson and Collins in 1963 attempted to clarify the meaning of ‘education for international understanding’ which for the most part of the 20th century stood as the operative defining focus of the field of ‘international education’ in the West: “The very term ‘international understanding’ is difficult to define with precision.  It refers to a compound of emotional attitudes and intellectual insights; for some it seems to be identical with friendliness, and for others with coldly objective intellectual analysis.  What is here meant by international understanding lies somewhere between these extremes of emotion and intellectuality.  International understanding involves sensitivity to human relations, adherence to ethical goals, perception of national characteristics, knowledge of cultural contacts and interstate relations, a realization of the difference between the ideal and the actual, a sense of continuity in time and contiguity in space, a deep loyalty to one’s own nation and the expectation of comparable loyalties in the citizens of other nations.” (Wilson and Collings 1963, p 11)

R. Freeman Butts (1963) at the Teachers College of Columbia University in reviewing the progress of education efforts in the United States in the area of “international development” since the Second World War identified three stages in the development of international education efforts.   The first stage “with it roots far back in history, has been largely devoted to increasing our store of knowledge and understanding about other peoples and informing them about ourselves by means of systematic study in schools, colleges and universities, and by means of cultural and educational interchanges sponsored by governmental and private agencies.” (xvii-xviii)  Butts the described the second stage as “providing technical assistance and advice to governments and higher educational institutions of other countries....” (xviii)  The third stage Butts described as the time in the early 1960s when the U.S. government “began to respond to urgent requests to supply large number of Americans who will become regular teachers in the schools, teacher training colleges, and universities of other countries.  Overseas educational service has now been recognized as the greatest need of the newest nations in their efforts to develop the human resources upon which all other national development.” (xviii-xix)

1964

W.F. Connell of the University of Sydney while working as a visiting scholar at the University of London Institute of Education in 1963 wrote of the imperative of education for international understanding in The Yearbook of Education.  Connell addressed himself to the aims of international education: “What is the Aim of International Understanding?  It is an endeavour to cultivate an attitude of mind designed to enable citizens of all nations to achieve basically two aims.  First of these is the desire to live together with all persons within a social framework which provides equal justice for all irrespective of considerations of nationality, birth, class, race, colour, creed, or status......  The second fundamental aim of international understanding is that of enabling and encouraging all people to work together constructively towards whatever aims may be mutually decided upon by them..(pp 161-162)  Connell further detailed the socializing aspects of education for international understanding by noting that “the incorporation of the aim of education for international understanding is a logical extension of the socializing work of the school.  The behaviour that is taught in the school is based on the premise that the behaviour of human beings is moulded by the social contacts which they make, the contacts between pupil and pupil, between teacher and pupil, and between  pupils and the members of the society whom they meet outside the school.” (p 163)

1965

1966

The United States Secretary for Health Education and Welfare in 1966 provided an explicit definition of ‘international education’ in response to a direct question when testifying before the United States Congress at the time of the consideration of the International Education Act: “It covers a very broad range of programs, activities and interests.  There is a highly professional area of international education, which is essentially graduate study for those going on to become scholars and teachers in the field, to become experts on various areas or functional problems.  There is a level of international education which is concerned with preparing practitioners overseas, people who will have overseas careers who will not be scholars or teachers but will move on to do work with the State Department or AID [Agency for International Development] or other overseas activities in business.  There is a level of international education that is concerned with the preparation of the citizen to live in this crowded world.  International education is often applied to the exchange activities such as bringing foreign students to this country or sending our students abroad and to our efforts to assist other countries in developing their own educational systems.”  (Gardner 1966, cited in Swenson 1999, p 9)

1967

William Brickman of New York University and the editor of School of Society, in describing the Ogontz Plan of International Education in the Philadelphia area cited the definition of worldmindedness education by quoting one of the members of the US National Commission for UNESCO, Anna L. Rose Hawkes: “The main objective of education for world-mindedness is to develop attitudes of cooperation, friendliness, concern for others, and a knowledge of cultures, customs, and traditions based on facts.  This cannot be done by the traditional methods of education, which have been aimed to prepare the young pupil for his future responsibilities by the presentation of an organized body of knowledge and by adhering to standards of subject matter and conduct handed down from the past.” (Brickman 1967, p 224)

R. Freeman Butts, writing in Comparative Education in 1967 viewed the study of the rise of human civilization over the centuries as an appropriate metaphor for the connection between comparative and international education.  In the midst of this historical survey, Butts projected into the future of international education: “International education [emphasis added] will be particularly concerned with the study of the role of education as an international force in the modernization process, i.e., with the international (or intercultural or inter social) processes of civilizational interaction or transaction whereby one society is affected educationally by another.   International education will also embrace direct preparation and specialized training for active participation in the international processes whereby educational personnel, institutions, or ideas are deliberately emulated or borrowed by one society from another or transferred from one society to another with a view to conscious adaptation or modification.” (Butts 1967, pp 167-168)



1968

What are the various types of educational relations among nations?  Since international education can be traced to antiquity, it would seem that the literature of the field would provide a excellent starting point for resolving the question.  However, the state of the documentation is such that there is little accessible material for the period before World War II and too much material for the material after the war to handle easily.  Both periods present the serious scholar with complex research problems..... The research problem is intensified because so few historians are interested in international education.  Thus, even where documents do exist, there has been almost no one to synthesize their contents.  At the moment, there is no general history of international education, and data have to be sought in a variety of widely scattered sources.  Consequently, the field of international education does not have at its command historical studies to fix the lineage, design a fitting methodology, or define its content.  Because international education has not had the benefit of self-examination in the perspective of history, it has been hindered from developing into a bona fide field of study. (Scanlon and Shields 1968, Introduction,  xii.)

	Lineage.....How does the history of international education inform our present 				     modelling, planning, research and practice in international education?

	Methodology..... What is the most appropriate methodology for investigating 					    international education and what learning and teaching 						    methodologies are most appropriate in the field?

	Content.....What common human values and  traditional areas of study are most 				       suitable for inclusion within the field of international education?

Scanlon and Shields(1968, xiii-xix) propose a three part schema for the organization of the activities that ‘international education’ in the United States embrace.  The proposed framework included the following three aspects; 1) Promoting Self-Image Abroad, 2) Promoting International Understanding and World Peace, and 3) Promoting Human Knowledge and Competence.

“International education is generally defined as “the various types of educational and cultural relations among nations”[reference to a US government report of 1959]..... This definition accounts for most of the activities in the field; however, it does not incorporate all.  For example it blurs the important distinction between the roles of the practitioner and the theorist... In effect, then, this definition does not do full justice  to international education as an evolving academic field for the study of transmitting and fostering beliefs, skills, attitudes, and knowledge across national boundaries...  Thus, learning experiences that take place merely because an individual is in a particular place at a particular time are not defined as education.  In the context of this definition, the unintentional acquisition of learning by an individual does not qualify as international education.  The value of applying this narrower definition to the field of international education is that it clearly separates the field from the broad, formless, and almost limitless areas of acculturation and general cultural contacts.  In addition, it establishes reasonableness and order at a time when the field is burgeoning.  Far too large a proportion of the current literature consists of breezy travelogue, sentimental reminiscence, or pamphleteering for a favored cause or project - and far too little concentrates on the specific processes of systematically educating individuals along national frontiers.”  (Scanlon and Shields 1968, Introduction,  x-xi)

In of the few attempts in the 20th century to approach the task of providing an historical framework for international education, Stewart Fraser and William Brickman published a documentary history of the field which focused on the works which were evident from the nineteenth century.  They do give credit to David Scanlon who several years earlier published a previous ‘documentary history’ of international education.  Importantly they provide very detailed definitions of the fields in question: “The terms international education and comparative education are related, but they are different in emphasis.  International education connotes the various kinds of relationships - intellectual, cultural, and educational - among individuals and groups from two or more nations.  It is a dynamic concept in that it involves a movement across frontiers, whether by a person, book, or idea.  International education refers to the various methods of international cooperation, understanding, and exchange.  Thus, the exchange of teachers and students, aid to underdeveloped countries, and teaching about foreign educational systems fall within the scope of this term.” (Fraser and Brickman 1968, p 1)  In the concluding remarks of the introductory chapter the authors provide several characteristic descriptions of the historical context of international and comparative education: “The early nineteenth century is clearly a watershed in the development of a systematic and methodological study of both international and comparative education.  Prior to the nineteenth century, the terms cosmopolitanism and universalism were accepted and understood, but the idea of internationalism was virtually unknown...The emergence of newly created European states and newly freed Latin American republics, the greater awareness of Africa and Asia, and the discovery of the contributions of Hindu, Buddhist, and Moslem educators during the beginning of the 19th century all contributed to the emergence of comparative education as a new field of inquiry......  The era of the traveling comparative educator and scholar intent on borrowing and adapting came into its own in the nineteenth century.  The start of the century saw Jullien’s  exploratory treatise on Comparative Education exhort educators to travel and compare intelligently.  By the end of the century, no self-respecting scholar, university president, or educational administrator from any European nation, the United State, or the British Empire could resist the urge to travel and make his own comparative analysis.....  The nineteenth century.... has some very peculiar and distinct contributions to make in the methodological study of international and comparative education.  Scientific studies of today’s educational developments in other countries can find their origin in the careful, but perhaps rudimentary, works of such devoted scholars as Horace Mann of the United States, K.D. Ushinsky of Russia, Michael Sadler of England, Yung Wing of China, and D. Sarmiento of Argentina.  These men traveled throughout the world seeking answers to educational problems and improvements to aid their own children.  Their answers were rarely intended to exacerbate international tensions, and their techniques were based on intellectual honesty and compassion for young people.....” (Fraser and Brickman 1968, pp 18-19)

Arum and deWater (1992)  focus on another aspect of Fraser and Brickman’s (1968) definition of international education as: “International education connotes the various kinds of relationships - intellectual, cultural, and educational - among individuals and groups from two or more nations.  It is a dynamic concept in that it involves a movement across frontiers, whether by a person, book or idea.  International education refers to the various methods of international cooperation, understanding and exchange.” (cited in Arum and deWater 1992, p 195)

“International education, sometimes combined by others with comparative education... is seen here as the field concerned with cross-national relations and cooperation and exchanges of educational information and personnel.  The three major areas of interest associated with international education are international relations and cooperation in education; cross-national movements of educational materials, students, teachers, consultants, and aid; and education for international and cross-cultural understanding.” (Spaulding, et al 1968, p 204)

Lee Anderson, of Northwestern University, one of the leading researchers in international education in the postwar era contributed to an understanding of the significance of international education in the special issue of the journal Social Education which was devoted to international education in November 1968.  Anderson wrote: “The adequacy of conceptions of international education depends in large measure upon the adequacy of our operating views of the world; that is, what we teach young humans about the world into which they have been cast must reflect our images of what that world is like, along with our guesses about what it will be like when our students become adults.” (Anderson 1968, p 639)

Kenneth Boulding provided sensible warning to international education researchers in his article which appeared in the special issue of Social Education in 1968.  Boulding writes: “The critical question of international education, therefore, is whether we can develop and image of the world system which is at the same time realistic and also not too threatening to the folk cultures within which the school systems are embedded; for if educators do not find a palatable formula, the ‘folk’  will revolt and seek to divert formal education once again into traditional channels.” (Boulding 1968, p 650)

In 1968 a recommendation concerning the “Guiding principles relating to education for international understanding” was adopted by the International Conference on Public Education under the auspices of UNESCO.  (cited in Unesco document 17C/19, Annex II, page 22, Appendix 2)  The contribution of this UNESCO conference to the discourse on defining international education is significant to a history of defining international education since 1968 represented a peak time of activity in the consideration of the meaning and future of international education: “1) Education as all levels should contribute to international understanding. 2) Education should help to increase a knowledge of the world and its peoples and to engender attitudes which will enable young people to view other cultures, races and ways of life in a spirit of mutual appreciation and respect.  It should make clear the relationship of environment to patterns and standards of living.  While providing an objective treatment of differences, including differences in political, economic and social systems, it should bring out the common values, aspirations and needs in the life conscience of the world’s peoples. 3) Education should show that the advancement of human knowledge has resulted from the contributions of the various peoples of the world, and that all national cultures have been and continue to be enriched by other cultures. 4) Education should encourage respect for human rights and their observance in daily life.  It should stress the conception of the equality of human beings and the spirit of justice embodied in the Universal Declaration of Human Rights, emphasizing that this entails equal respect for all human beings without regard to such distinctions as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status. 5) Education should help to give to every pupil and student the sense of human dignity which combats all domination by man over his fellow-beings.  It should do everything possible to arouse in young people a desire to understand the economic and social problems of their country and of their time and, in addition, should show to them objectively the harmful effects of colonialism, neo-colonialism, racialism, apartheid, and slavery and of all forms of aggression. 6) Education should stress the equal right of every nation, great or small, to direct its own life and to develop fully all its cultural and material possibilities. 7) Education should develop international solidarity and an understanding of the interdependence of all nations and peoples.  It should show the necessity for international co-operation in dealing with world problems and should make clear that all nations, whatever the differences in their political systems and ways of life, have a duty of co-operate for this purpose and an interest in so doing .  In this connexion the work of the United Nations and its related agencies should be studied in the school.”  (cited in Unesco document 17C/19, Annex II, page 22, Appendix 2) 

1969
 
R. Freeman Butts identified three main elements to international education (in Deighton, 1969, p 164-179) “The first [element] is the objective study of other societies in the curricula of domestic schools and colleges in order to impart accurate knowledge to students at all levels... The second element is the opportunity for students, teachers and scholars to study at educational institutions outside their own countries.... The third element is the educational assistance given by wealthy nations to help improve the health, economy, educational opportunity, and general well-being of poorer nations.” (p. 166)   Butts also observed “If the term international education is used generally to cover every kind of educational influence among societies and civilizations, it tends to become coextensive with the whole history of education.  In a more restricted sense, international education did not appear until modern nation-states did; therefore, the term more usually refers to the educational relations among modern nation-states from the sixteenth century onward.” (p 165)


Butts (in Deighton 1969) viewed the historic rise of international education and the tension that existed with the rise of nationalism in the following manner; “In the eighteenth and nineteenth centuries the appeal for greater cooperation among the scholars and educational institutions on nations began to grow more insistent.  French philosophes, German cosmopolitans, and English internationalists of the Enlightenment began to speak of the necessity for transcending national barriers through educational understanding.  In general, however, their voices were drowned during the nineteenth century by growing claims that education should become an instrument of national policy rather than of international understanding. (p. 165)

R.F. Butts was very busy writing about the foundations of international education in 1969.  In an historical survey of thirty years of international educational research and publication Butts (in Shane 1969) first reviewed the defining of international education by Brickman (1950), Scanlon (1960)0 and Spaulding et al (1968) and the went on to stipulate a definition of international education for the Sixty-Eighth Yearbook of the National Society for the Study of Education (Shane 1969) in the following manner: “...the writer believes that the term ‘international education’ has emerged in the late 1960s as a kind of all-embracing concept to refer to the various deliberate ways in which nations use educational means for educational ends in their efforts to (a) learn from or borrow from one another, (b) influence or assist in the development of one another, and (c) respond educationally at home to actions and ideas emanating from outside their borders, e.g., by reshaping or modifying their curriculum and their teaching in schools and in higher educational institutions.” (Butts 1969, p 9)   Butts then went on to stipulate a definition: “If the scope of this inquiry is thus limited to the somewhat more manageable proportions of “organized education” international education may be thought of as embracing the programs of activity which identifiable educational organizations deliberately plan and carry out for their members (students, teachers and closely related clientele), with one of (or possibly both) of two major purposes in mind: (a) the study of the thought, institutions, techniques, or ways of life of other peoples and of their interrelationships and (b) the transfer of educational institutions, ideas, or materials from one society to another.” (Butts 1969, pp 12-13)

In June of 1969 James Becker (1969) of the Foreign Policy Association published a landmark research study of the “objectives, needs and priorities in international education” in U.S. public schools.  The study set out to first answer the question; What is international education? and also to answer the question; how can international education be most fruitfully defined or conceptualized.?  Becker set out through interviews, conferences, and meetings to “lay the foundation for a continuing and systematic examination of the needs, objectives, and priorities in international education.”  Becker described the prevailing conception of international education in 1969 in the following manner: “A survey of the curriculum guides, teaching materials and approaches used in many schools suggests the existence of two widely prevailing operating conceptions of international education.  The first (and the one that seems to have traditionally dominated much of elementary education) is the idea of international education as education about other lands and peoples.  The second (and not unrelated) conception is the perception of international education as the instruction that occurs in certain specified courses or domains of traditional academic concern such as foreign area studies, international relations, foreign policy, cross-national comparative studies, and world history.” (Becker 1969, p 17)  Becker then critically observed such conceptions: “But our conceptions of things can be correct and at the same time incomplete or inadequate.  Such would seem the case with the notion of international education as education about other lands and peoples.  Specifically, this approach fails to highlight the fact that contemporary children and young people need to develop some understanding of the relationships and interactions among the world’s national societies and cultural regions, some understanding of the expanding network of trans-national organizations and associations that link together all regions of the planet, as well as an understanding of the similarities and differences that characterize the world’s local societies and cultural areas.  In short, the traditional conception of international education fails to highlight the growing global interdependence that characterizes the historical lot of modern man.” (p 18)  Becker argues that international education should be an approach which concerns itself with ‘worldminded frames of reference” and should also, at the level of curriculum integration seek to utilize the disciplines normally associated with international studies (that is area studies, foreign policy, comparative studies, international relations, among others) which lead Becker and his group of associates to develop a provisional definition: “International or world affairs education refers to the learning experiences which children and adolescents undergo both within and outside of the school, that affect or condition the orientation they develop toward the international dimension of the social environment.”  This definition would, by the end of the research project, be substantially revamped. (Becker 1969, p 19)

It can be noted that the 1969 report by Becker and the Foreign Policy Association came face to face with a mythology at the level of the nation-state which was largely reinforced by an abiding sense of self-sufficiency by the citizens of that nation.  Global interdependence, gradually undermines the mythology of self-sufficiency and this erosion of a civic mythology results in strident attempts to save or return to a former state of national pride.  This also results in a reluctance to view the human processes in a global context.  As Becker noted:  “... we confront the hard and complex question of what basic purposes underlie and guide our efforts to educate young humans about the world into which they have been cast.  Can the underlying purpose of international education be legitimately restricted to the development of an aggregated fund of knowledge about the different elements that make up the world, or, should our ambitions extend to the development of some understanding of the world perceived at a totality?”.....  The implications of this concept for the problem of defining international education are, in principle, clear.  A definition appropriate to the needs of the time should illuminate the global interconnectedness that characterizes the contemporary world and point up the fact that the form of ‘international understanding’ required by tomorrow’s citizens consists of some understanding of the world perceived as a totality or as a whole.

Becker’s (1969) working group later defined international education in the following manner: “International education consists of those social experiences and learning processes through which individuals acquire and change their orientations to international or world society and their conception of themselves as members of that society.” (p 30)  The provisional definition later became a more final product upon which the Becker study proceeded was based upon the notion of international education as education about the world system: “we.... conceptualize international education as - The social experience and the learning process through which individuals acquire and change their images of the world perceived as a totality and their orientation toward particular components of the world system.” (Becker 1969, pp 64-65)

Robert Leestma, (1969) an associate commissioner for International Education in the U.S. Office of Education writing in a special issue of American Education devoted to international education described the working definition of international education in his perspective: “Perhaps the most fundamental definition of international education is any experience that reduces ethnocentrism.  In this sense international education aims at developing an understanding of the values, perspectives, and life spaces (the personal environment of the individual) of those who are different from ourselves - whoever, ‘we’ may be.  It also implies an enlightened concern on the part of the more advantaged citizens of the world community for the less advantaged, for those who suffer from hunger, disease, or other forms of human misery, whether abroad or at home.” (p 6)  Leestma also provided six categories that international education would include at the level of curriculum which included: 1) the study of other lands, 2) the interdisciplinary study of world affairs, 3) comparative and cross-cultural studies, 4) educational exchange and study abroad, 5) technical assistance to educational development in other countries, and 6) international cooperation in intellectual cooperation. (ibid)

James Becker and Lee Anderson (1969) in a special issue of American Education highlighted the results of a major research report by the Foreign Policy Association by observing the failures of the educational system to prepare children for a future world: “The whole idea of international education is confused in its objectives and fragmented in its curriculum.  To say it bluntly, schools are failing to educate children and young people adequately for the world of today or of the future.  Scrapping the segmented view of earth that is our legacy from schools and maps and prespace-age thinking, let us consider the lunar view of this world as a basic unity and examine its implications for education.” (p 2)

Harold Shane (1969) stipulated a definition of international education by first noting that is was, at best a ‘basket term’ which was associated with several different meanings and connotations.  Having noted that weakness of definition Shane then went on to stipulate a definition as “the accumulating body of accurate information and mind-opening experience, selected and directed by the school, which determines the attitudes and the actions of student in matters related to the peoples and policies of nations beyond the borders of his own country.” (Shane 1969, p 273)

In his 1969 critical survey of international education curriculum efforts Harold Shane suggested several ‘premises’ and related teaching practices which “have a bearing on the international education of our elementary and secondary students: “1) One’s membership in a culture determines his values, influences his sensory input, shapes his responses, and governs his communication with others. 2) International understanding - that is, an international education - will be strengthened by a curriculum which purposefully uses ‘school living’ (i.e., non-academic school experiences of children), the language arts, and social studies as a particularly useful means of fostering intra- and intercultural insights.... 3) Reduced interpersonal friction among children and youth and increased evidence of their mutual trust, good will, acceptance, and co-operation are an indication of readiness for developing international understanding. 4) One index to the increasing sophistication of the learner will be his awareness that much behavior is culturally derived and his application of this knowledge to a continuing evaluation of his own actions and reactions as well as to an analysis of the behavior of others, locally, nationally, and internationally. 5) The best approach to understanding world microcultures is to design curricular experiences that first introduce young people to the intrastructures of their own national subculture and related subcultures.  6) The ‘basic human activities’ as identified by anthropologists are to be used as the best available ‘map’ of the cultural terrain to guide curriculum planners in a more culture-centric restructuring of students’ educational experiences.” (Shane 1969, p 291)


Gordon Swanson of the University of Minnesota, writing in Paulsen (1969) spoke optimistically of the potential of the positive impact of the 1966 International Education Act.  He noted: “This act marked a significant step in the direction of international understanding.  If this legislative program succeeds, our institutions of higher learning will acquire a new dimension.  Universities will become increasingly international in outlook.  And at last, those working in higher education will accept the ideal of Comenius, the great Moravian educator, who pointed out the pansophic character of learning.  As Comenius saw it, higher education should be concerned with all knowledge.  Higher education should be free form national bias, and it should be truly universal.” (Swanson 1969, p 3)

1970

Following the efforts in 1968 by UNESCO to further define international education (stated as ‘education for international understanding’) a text was drawn up by a meeting of experts  in August, 1970 under the title of “Some reflections on the meaning of education for international understanding and peace”  (cited in Unesco document 17C/19, Annex II, page 22, Appendix 2 found in UNESCO 1972)  The text agreed to by the meeting of experts reflects to a large degree the results of research undertaken in the years before 1970 by Becker, Anderson and others and is unique in its depth of treatment to the defining of a term so closely associated with international education: “International understanding is taken here to mean the capability of people to comprehend the complexity and variety of human relationships affecting trans-national and international relations, whether in cultural, social, economic or political matters;  to see these relationships in a world-wide context; and to see the necessity of adjusting them in such a way as to advance human welfare within a peaceful world order.  International understanding also involves a feeling of oneness with humanity and the initiation of behavior patterns appropriate for the furthering of human welfare as a whole.  To designate these objectives Unesco is urged to find a more pithy and pertinent phrase than ‘education for  international understanding.’  [#]Obviously education for international understanding must be described in different terms for different age groups.  Essentially, however, it means bringing children and young people to understand that although we live in different communities, with different social systems and ways of life, we must now for certain purposes think of humanity as a unit, a single whole; that there are certain universal human rights; and that as a society, humanity is slowly developing international traditions, laws and institutions which nevertheless permit the continued existence and progress of national traditions, laws and institutions in sovereign States.  In sum, education for international understanding means instilling a certain conception of the world and of human relations and shaping of habits of thought and behaviour which will further the achievement of a peaceful world order. [#] The task of education for international understanding should not be to encourage pupils to approve or condemn other systems and ways of life without discernment, but rather to lead them to appreciate how and why they differ, and to convince them that these differences form part of the wealth of the human heritage.  Further, everyone must be convinced that any conflicts which might arise from the differences should never be resolved by war, but by looking to see how the institutions can be adjusted to work for peace and widely-shared prosperity.  [#] Everywhere, directly or indirectly, an effort is made to initiate young people into the life and values of their national communities.  This is a part of moral and civic education in both its cognitive and its affective aspects.  While in a sense it is true that a child’s awareness extends gradually from the family through the community and the school to his national society and to human society as a whole, a consciousness of the world can nevertheless be developed from the earliest stages of education.  The child’s own curiosity and relative freedom from prejudice are important assets at this period.  Each year of schooling should add something to his world-mindedness so that it is based increasingly on expanding knowledge and maturing attitudes.  Children and young people respond readily to discussion of issues that cross national boundaries, and not least to their moral aspects, when these are linked to their own interests and problems and lead on therefrom to the world outside.” (found in Unesco document 17C/19, Annex II, page 22, Appendix 2 cited in UNESCO 1972)

Stephen Deutsch (1970) in his often cited study of international education begins his work with a detailed consideration of the meaning of the term ‘international education’ in order to frame his work: “Even a brief review of the literature reveals that ‘international education’ has been used as a generic term to include: the study of non-Western cultures; education for world understanding; American studies abroad; programs of educational exchange, of both students and teachers; and university programs such as educational technical assistance and institution-building in developing nations.  Since the term  'international education’  has been used so broadly, it would be meaningless if not audacious to restrict its use to some very limited area..... We are concerned with those efforts to educate persons through actual experience in other countries or though education at home geared to super-national or other-culture frameworks - perhaps what Useem [1963] calls the ‘Third Culture’ (Deutsch 1970 pp1-2)  In the same text Deutsch then reflects on the ‘goals of international education’: “There are several perspectives from which international educational goals are commonly viewed.  One of the most prominent is the philosophy-of-education view stressing individual cultural enrichment, cross-national perspectives (or what has been called ‘world outlook’), and a combination of cultural relativism and cultural transcendentalism.......  Another point of emphasis stems from the ‘world outlook’ viewpoint, namely, the pedagogically justifiable argument that an education in the modern world should go beyond the classic learning based on Western civilization.” (Deutsch 1970, pp 8-9)  In summarizing his work, Deutsch outlines his view of the mission of international education: “International education does not have one single mission; clearly this multifaceted subject addresses a host of problems, although they are interrelated....  The context of international education is the world, and as Boulding  [(1964)] makes clear, the meaning of the twentieth century is manifest in the rapidity of change, the linkage between the have and the have-not nations and people, the dilemmas of population growth, and the capabilities of worldly destruction.” (Deutsch 1970, pp 192-193)

 Griffin and Spence (1970) in setting out to describe the results of a world conference on the topic of ‘Cooperative International Education’ held in 1970, offers a survey definition of the term ‘international education’: “The term international education has been used to refer variously to curriculum content that deals with other countries and societies, with international relations among countries, exchange of students between countries, assistance to other countries for educational development, training of specialists for diplomatic and other international work, cultural relations programs between nations, and the general informing of the public on world affairs....” (Griffin and Spence 1970, p 1)

1971

R.F. Butts in a 1971 Encyclopedia article on international education gives a broad historical context for the field when he noted: “In a more restricted sense, international education did not appear until modern nation-states did; therefore, the term more usually refers to the educational relations among nation-states from the sixteenth century onward.” (Butts 1971, p 165)   Butts also identified three elements of international education as: “The first is the objective study of other societies in the curricula of domestic schools and colleges in order to impart accurate knowledge to students at all levels....  The second element is the opportunity for students, teachers, and scholars to study at educational institutions outside their own countries....  The third element is the educational assistance given by wealthy nations to help improve the health, economy, educational opportunity, and general well-being of poorer nations..” (Butts 1971, p 166)

David King writing in 1971 of the landmark study of international education by James Becker in 1968 further elaborated on the definition of international education that was presented in the 1968 report by the Foreign Policy Association:; “...schools must help children and young people to develop an ‘international understanding’; and not an international understanding in the way that we have traditionally used it - the sort of strange - lands - and - friendly - people approach.  Instead the implication is that students must be led toward an understanding of the world as a single unit so that the schools will be, in effect, “transmitting to the next generation a rich image of the total earth. (Becker 1968, p 71)  King then observes that the 1968 report: “concluded that there were three general contributions that the curriculum should make to this understanding:: one, an understanding of the earth as a planet; two, an understanding of mankind as one species of life; and three, an understanding of the international system as one level of human social organization.” (King 1971, pp 15-16)  As a final clarification of the definition of ‘international education’ King notes: “According to the definition of the Study, international education is not designed to foster a sense of world citizenship that competes with the nation-state for the individual’s loyalty, but to develop citizens who are capable to seeing that the nation is not the only ‘basis of organizing to carry out the functions of society’” (King 1971, p 19)  In summarizing the goals of international education from the Report King itemized them as: “1) A curriculum that will give students the ability to look at the world as a ‘planet-wide society,’ one of a number of types of human societies. 2) The teaching of a set of skills that will enable the individual to learn inside and outside the school and to continue learning after formal education is concluded.  3) The development of programs that ‘avoid the ethnocentrism inherent in sharp divisions between the study of American and non-American societies.’(Report p. 64) 4) The integration of international studies with the trends and discoveries of other disciplines.  5) A curriculum that stresses the inter relatedness of man rather than simply cataloguing points of difference or uniqueness. 6) A curriculum that is oriented toward the exploration of future alternatives. 7) The selection of subject matter and methods that are relevant for people who will be living in a global society that will be characterized by change, ambiguity, growing inter relatedness and continued conflict.” (King 1971, pp 20-21)

In surveying the history of defining the term ‘international education’ Arum and deWater (1992) cited King (1971) definition: “... the social experience and the learning process through which individuals acquire and change their images of the world perceived as a totality and their orientation toward particular components of the world system.” (p. 14)

Robert Matthews (1971) in an unpublished doctoral dissertation on the model of international education developed by the Harvard researcher, Robert Ulich, drew extensively on both an analysis of Ulich’s body of work as well as an in-depth interview held with Ulich in 1970.  Matthews cites Ulich’s definition of ‘international education’ from that interview: “According to Ulich, education for mankind, or international education, is an instructional effort intended to develop ‘an appreciation of different national and cultural activities in terms of politics, religion, and other expressions of human productivity.’  It is education consciously conducted to evoke a sense of human unity, or ‘unia’, among peoples.  It is that directed toward creating ‘a readiness to accept [cultural] differences, [among all men, and a readiness] to encourage and be happy in these differences, [while] at the same time [developing a capacity] to see the amazing similarity among men.” (Matthews 1971, p 18)  Matthews later summarizes Ulich’s definition of international education in the following manner: “In brief, then, Robert Ulich’s theory of international education becomes the following: international education is the attempt to use formal schooling to develop and [sic] appreciation and acceptance of foreign cultures, a sense of unity with humanity, and a commitment to its tasks by evoking an internationally extendable sense of openness toward, oneness with, and responsibility for others through a certain scheme of experiential and academic-vocational instruction.” (Mathews 1971, p 39)

R. Freeman Butts (1971), like many other researchers in international education, took a long historical view of the present conditions in the world that compel the aims of international and comparative education: “The unevenness of the modernization process has produced enormous gaps between those societies that are still largely traditional and those that have become largely modern.  The resulting differences in the human condition between the more highly developed nations and the less developed nations lie at the root of some of the most serious and hazardous problems of international well-being now facing the peoples of the world. [#]  Of momentous significance for us as educators is the growing recognition that , somehow, differences in education have been responsible in the past for a large share of the differences now apparent in national well-being and that therefore education can and should play a strategic role in overcoming the differences or narrowing the gaps in the future.  This predicament in the human condition represents one of the imperatives which the educators of the world cannot ignore.  I believe it provides the overall social setting within which comparative education and international education must necessarily find their rationale and their fulfilment.” (Butts 1971, p 19)  Butts then takes a broad view of education and places international education within both a process of analysis and a process of work: “We must not only advance the analysis of education; we must promote the work of education.  In this task comparative and international education can nicely complement each other.  Comparative education will seek by systematic analysis and inquiry to describe the role of education in the transforming processes of social change at particular moments in history wherein different peoples or nations are moving at different rates and in different stages from traditional to modern forms of society and of culture.  It can also seek to formulate theoretical generalizations and policy proposals that can be tested in societies at various stages of civilizational development.  [#]  International education [emphasis added] will be particularly concerned with the study of the role of education as an international force in the modernization process, i.e., with the international (or intercultural or inter social) processes of civilizational interaction or transaction whereby one society is affected educationally by another.  International education will also embrace direct preparation and specialized training for active participation in the international processes whereby educational personnel, institutions, or ideas are deliberately emulated or borrowed by one society from another or transferred from one society to another with a view to conscious adaptation or modification.” (Butts 1971, pp 33-34)

1972

Stewart (1972) noted that the New Education Fellowship while producing very few reports of some success did argue that the movement’s contribution to international education may rest in “the Fellowship’s  undeviating attention to international understanding, to the role of the school and the teacher and the pupil in building a positive world outlook and teaching a balanced conception of history, ...” (pp 374-375)

At the 1972 General Session of UNESCO  consideration was given to the development of the term “education for international understanding” and a brief history was developed in the official report of the General Session’s study of the topic: “In 1950, the expression ‘education for world citizenship’ occurred in Unesco’s  basic programme, and was retained by the General Conference in the programme which it adopted in 1952 for the following biennium.  But the emergence of this concept, no less political and legal than it was social and educational, ‘might be taken to imply direct... allegiance to some sovereign power other than that of the existing States’, whereas the aim was ‘to help train people who, faithful to the international obligations undertaken by that country, [would] for that very reason be faithful to the international obligations undertaken by that country.’  Various reactions demonstrated the reality of this risk and prompted the Director-General to propose in 1952, the title ‘Education for living in a World Community’, but only the English version of this expression was used in the programme for 1953-1954.  In 1954, the expert committee to study the principles and methods of education for living in a world community strongly urged that this title be replaced by ‘Education for International Understanding and Co-operation’ which is to be found in the programme adopted by the General Conference at its eight session.” (UNESCO, 1974, p 9 -17C/19 Annex II-page 9)

Maurice Harari presents a clear three-part framework for defining international education: “International education is an all-inclusive term encompassing three major strands: (a) international content of curriculum, (b) international movement of scholars and students concerned with training and research, and (c) arrangements engaging U.S. education abroad in technical assistance and educational cooperation programs.” (Harari 1972, p 3, cited in Arum 1987, p 8) 

1973

1974

One of the most globally significant definitions of international education came at the UNESCO General Conference of November 1974 in Paris.  After over two decades of detailed consideration of the meaning and implications of international education the UNESCO was finally in a position to provide a framework for defining international education and expressing its aims and objectives as well.  In the 1974 document the General Conference first set about to provide a working definition of the term ‘international education’: “The terms international understanding, co-operation and peace are to be considered as an indivisible whole based on the principle of friendly relations between peoples and States having different social and political systems and on the respect for human rights and fundamental freedoms.  In the text of this recommendation, the different connotations of these terms are sometimes gathered together in a concise expression, ‘international education.’  (UNESCO 1974, p 1)  The General Conference then set out to establish the aims of international education in the context of the charter documents of that world body: “Education should be infused with the aims and purposes set forth in the Charter of the United Nations, the Constitution of Unesco and the Universal Declaration of Human Rights, particularly Article 26, paragraph 2, of the last-named, which states ‘Education shall be directed to the full development of the human personality and to the strengthening of respect for human rights and fundamental freedoms.  It shall promote understanding, tolerance and friendship among all nations, racial or religious groups, and shall further the activities of the United Nations for the maintenance of peace.” (UNESCO 1974, p 2)   The world body then set out to outline the educational objectives of international education in a context similar to that set out by Hanvey (1982) almost a decade later: “In order to enable every person to contribute actively to the fulfilment of the aims referred to..... and promote international solidarity and co-operation, which are necessary in solving the world problems affecting the individual’s and communities’ life and exercise of fundamental rights and freedoms, the following objectives should be regarded as major guiding principles of educational policy, (a) an international dimension and a global perspective in education at all levels and in all its forms; (b) understanding and respect for all peoples, their cultures, civilizations, values and ways of life, including domestic ethnic cultures and cultures of other nations; (c) awareness of the increasing global interdependence between peoples and nations; (d) abilities to communicate with others; (e) awareness not only of the rights but also of the duties incumbent upon individuals, social groups and nations towards each other; (f) understanding of the necessity for international solidarity and co-operation; (g) readiness on the part of the individual to participate in solving the problems of his community, his country and the world at large.” (Unesco 1974, p 2)  The General Conference of Unesco then provides a very detailed analysis of the mission of international education: “Combining learning, training, information and action, international education [emphasis added] should further the appropriate intellectual and emotional development of the individual.  It should develop a sense of social responsibility and of solidarity with less privileged groups and should lead to observance of the principles of equality in everyday conduct.  It should also help to develop qualities, aptitudes and abilities which enable the individual to acquire a critical understanding of problems at the national and the international level; to understand and explain facts, opinions and ideas; to work in a group; to accept and participate in free discussions; to observe the elementary rules of procedure applicable to any discussion; and to base value-judgements and decisions on a rational analysis of relevant facts and factors.” (Unesco 1974, p 2)

1975

1976

“More than any other Indian, he [Rabindranath Tagore] has helped bring into harmony the ideals of the East and the West, and broadened the bases of Indian nationalism.  He has been India’s internationalist par excellence, believing and working for international co-operation, taking India’s messages to other countries.  Nationalism for Tagore, was a narrowing creed and nationalism in conflict with a dominating imperialism produced all manner of frustrations and complexes.  It was Tagore’s immense service to India, as it has been Ghandi’s in a different plane, that he forced people in some measure out of their narrow grooves of thought and made them think of broader issues affecting humanity.  Tagore was the great humanist of India.”  (Nehru cited in Periaswamy 1976, p 206)

Lee Anderson of Northwestern University and James Becker of Indiana University provided a rare critical analysis of the prevailing conceptions of the term ‘international education’ when they presented a working paper (Anderson and Becker 1976) at a 1976 Unesco-sponsored ‘meeting of experts’ held at Michigan State University.  They begin their analysis by reflecting on the then existing conceptions of international education: “A survey of curriculum guidelines, teaching materials, and approaches used in many schools indicates that much of world affairs education is grounded in one of two operational definitions of international education.  One conception equates international education with the study of foreign peoples and cultures.  The other conception equates international education with the study of foreign policies and international relations of national governments.” (Anderson and Becker 1976, p 2)  In critically analyzing these prevailing conceptions of international education Anderson and Becker note: “Neither conception provides the kind of conceptual foundation that is required for developing educational programs and policies capable of realizing the objectives set forth in the Recommendation concerning education for international understanding, cooperation and peace  and education relating to human rights and fundamental freedoms adopted by the UNESCO General Conference at its eighteenth session in 1974,...   The first conception -- international education as the study of foreign societies and cultures -- suffers from at least three deficiencies as judged against these goals and objectives [of the 1974 UNESCO Recommendation cited above]:: In the first place, this conception of international education builds a ‘we-they’ or ‘us-them’ dichotomy into the heart of the educational enterprise...... Secondly, this view of international education obscures the degree to which the study of one’s own community and nation have important international dimensions...  Thirdly, and perhaps most importantly, the concept of international education as education about foreign peoples and cultures obscures the global character of human experience in the contemporary world.” (Anderson and Becker 1976, pp 3-4)  Anderson and Becker also were critical of the defining of international education as that which is involved in the study of ‘foreign societies’ exclusively: “The emergence of a world system makes this matter of the parts and the whole [of a global systems approach] a critical approach in thinking about international education...  the conception of international education as education about foreign societies and cultures is inadequate for the task, for it obscures the fact that all of humanity is part of a planet-wide system...  this conception of international education also suffers from a serious defect because it obscures the actual and potential involvement of individual citizens in world affairs.  By focusing almost exclusive attention on the international behavior of national government officials, this conception fails to illuminate many facts about international life that it is important for future citizens to understand...  More importantly, it obscures the fact that countless non-governmental groups are deeply involved in international affairs...  By obscuring these aspects of international life in the modern world, the concept of international education as education about foreign policies and the international relations of national governments fails to provide individuals with an awareness and understanding of the many ways they are and can be involved in transnational processes, institutions, and problems.” (Anderson and Becker 1976, pp 5-7)  Following this detailed deconstruction of the prevailing conceptions of international education Anderson and Becker then offer a simple solution: “It seems to us that we might usefully view international education as education for responsible citizen involvement and effective participation in global society.” (p 8)

1977

The term ‘international education’ was defined in the 1977 International Dictionary of Education (Kogan Page) as:”1) Study of the educational, social, political and economic forces in international relations. 2) Education involving the international exchange of students/staff or educational materials. 3) Synonymous with comparative education. (Page and Thomas 1977, p 184)

1978

1979

Robert Leestma, who a decade earlier had provided a detailed definition of international education, in 1979 revised his several elements of ‘global education’ as applied to international studies: “1. Unity and diversity of humankind: a concern with the commonalities of people, with the fact that certain basic human concerns and needs are shared by all men and women; at the same time, there is a concern with the differences within the family of man.  2. International human rights: basics to human dignity and the achievement of the individual’s potential.  3. Global interdependence: perception of the world as a planetary ecosystem - an interconnected web of interacting physical, biological, and social subsystems.  4. Intergenerational responsibility: human use of the earth viewed as a special kind of living trust, each person having obligations for the maintenance of the health of the planet during his or her lifetime.  5. International cooperation: recognition that many of the planet’s major problems can be solved or alleviated only through transnational cooperation of some sort - bilateral, regional, or worldwide.” (Leestma 1979, cited in Vestal 1994, p 14)

1980

In an extensive inventory of US government programs of international education compiled by Helen Wiprud of the International Education Task Force Federal Interagency Committee on Education in 1980 the first step in the compiling of the programs was to define ‘international education’ in the opening verses of the introductory paragraphs: “A program is considered an ‘international education’ program in this inventory if it fosters understanding and/or cooperation between the United States and another country or other countries through education, which is broadly defined to include training.  Note that the definition of international education brings within its scope programs that have a variety of central aims but that nevertheless clearly foster such understanding and/or cooperation as a byproduct.  Thus the inventory lists programs that have an international education dimension but are not as a whole ‘international education programs.’   (Wiprud 1980, p1)

Barbara Burns of the University of Massachusetts writing in 1980 of international education programs in universities reflected upon a history of international education that since the Second World War “international education has tended to react to shifting currents in international relations.” (Burns 1980, p1)  Burns also focuses on the aspects of perspective and parochialism in the American ‘brand’ of international education:  “A new thrust in international education is to instill a ‘global perspective’ in all aspects of education.  But persuasive as it may be, the new jargon of interdependence, global perspective, and ‘spaceship earth’ threatens to obscure urgent and needs of international education. [#]  Global perspective can mean simply that all issues and disciplines have an international context.  However, it can also imply that education should aspire to a ‘whole-world’ outlook.  This may cause some people to forget that the perspectives of other nations may be considerably less ‘global’ than that of the United States.  This fact - with its deep roots in values, traditions, and situations that differ profoundly from our own - should be kept in mind when considering trends in international education.  Otherwise the notion of a global perspective could serve to legitimate a new brand of American parochialism. [#]  The word interdependence can also be misleading.  Its use can mask the fact that U.S. dependence on other nations, while it may have increased in some respects, is still minor compared with the dependence of other nations on the United States......  All of this argues against neglecting traditional approaches to international education in the rush to grapple with global problems and discover universal truths.” (Burns 1980,, pp 2-3)  Burns then provides a stipulated definition of international education: “international education is defined extremely broadly.  In order to prepare Americans to live in an increasingly interrelated world, international education must involve, ‘a major transformation of the entire educational system’; where higher education is concerned, ...  International studies, thus including international relations and area studies, is only one part of international education, however.  International education also includes comparative, transnational, and so-called global studies, which focus more on issues and problems than on specific areas.  Although international and global studies should be complementary, all too often they are viewed as competitive in terms of objectives, institutional priorities, and funding.  Foreign-language study is regarded as a route to ‘global understanding’ but is not essential to the concept of global studies. [#]  International education addresses both approach and content.  In terms of content, it assumes that a subject or discipline can no longer be understood if it focuses only on the U.S. experience.....  In terms of approach, international education calls for presenting a subject in an international framework so that students are aware of the inter relatedness of all nations and of the commonality of such problems as poverty and discrimination.....  [#]  For international education to be effective, however, not only should more courses be offered on other countries (especially non-Western countries and on international topics but the entire curriculum should be permeated by an international outlook.” (Burns 1980, pp 4-5)

1981

Lee Anderson (1981) in a paper presented to a conference of the National Council on Education Research (US) provided an augmented definition of international education for the purposes of ‘researching international education in schools.’  Anderson provides a stipulated definition in the following manner: “International education can be fruitfully defined as education about the nature of the planet Earth, education about the nature of the human species, and education about the nature of the social structure of the world as a whole.  Or to put the definition less formally: [for the purposes of undertaking research in schools] When do we see international education going on in schools?  We see international education when we seen (sic) individuals engaged in the task of teaching and learning about the planet, about humankind, and about the social structure of the world as a whole.”  (Anderson 1981, p 3)

1982

Spaulding et al (1982) indicate that international education can not be considered “a clearly defined professional or disciplinary term’  These researcher, however, indicate that is “is a useful term to label a wide range of activities and research interests.” (p 948)  These researchers also outlined two major ‘strands’ or models in international education:  “Historically, the field has consisted of, perhaps, two major strands of interest: the idealistic, which has stressed education and exchange experiences for the purposes of encouraging international understanding and peace, and the pragmatic, which has stressed the need for this nation [United States] to prepare internationally sophisticated manpower who can more effectively serve the political, economic, and social needs of the country and the world.” (p 954)

Robert Hanvey in a re-publication of an essay first presented in 1976 presented a detailed conceptual model of what he termed ‘education for a global perspective’ which could serve as a valuable benchmark in the history of defining international education.  Hanvey’s (1982) monograph is one the most cited pieces of research in the entire field of international education.  He defined  his field in the following manner: “Education for a global perspective is that learning which enhances the individual’s ability to understand his or her condition in the community and the world and improve the ability to make effective judgements.  It includes the study of nations, cultures and civilizations, including our own pluralistic society and the societies of other peoples, with a focus on understanding how these are all interconnected and how they change, and on the individual’s responsibility in this process.  It provides the individual with a realistic perspective on world issues, problems and prospects, and an awareness of the relationships between an individual’s enlightened self-interest and the concerns of people elsewhere in the world.” (Hanvey 1982, p1)

1983

An indication of the widespread conception of international education as a menu-driven collection of various sub-disciplines was reinforced in a handbook prepared for school personnel (Rosengren, Wiley and Wiley, 1983) where the definition of international education was presented as: “International education  is a term which encompasses diverse educational goals and strategies at different levels of the school system, colleges and universities.  Based on differing goals, there are different definitions of international education with six broadly recognized subdivisions: Area studies and foreign language, Multicultural and intercultural education, International Relations, International development studies, Global issues education, Education with a global perspective.” (Rosengren, Wiley and Wiley, 1983, p 3)

1984

In an unpublished doctoral thesis, Gault (1984) used the theme of ‘interdependence’ to clarify an operational definition of international education: “A process which prepares students to transcend parochial perspectives in order to acquire the knowledge, perception and skills required to function effectively in an increasingly interdependent world.” (Gault 1984, p 20)

1985

The editors of a special issue of the Harvard Educational Review in 1985 on the theme of “International Education: Perspectives, Experiences, and Visions in an Interdependent World” provide an insight into the prevailing conception of the meaning of international education in the Preface to the special issue: “Education across national boundaries has always been a contentious concept.  The recent withdrawal of the United States from UNESCO and the threatened withdrawal of several other nations shows the fragility of such undertakings.  Yet without international cooperation, there seems little hope of increased understanding of global problems affecting the survival  and well-being of the human race... National borders may be more clearly delineated and jealously guarded than ever before, but it is becoming increasingly difficult to divorce changes and innovations at the national level - be they economic, technological, political, or educational - from changes and innovations at the international level....   Education both affects and is affected by these trends.  International, global, cross-cultural, and comparative education are different terms used to describe education which attempts - in greater or lesser degree - to come to grips with the increasing interdependence that we face and to consider its relationship to learning.  In too many instances formal education has been an unquestioning servant and willing subordinate to other activities in society, bowing to narrow economic, political, and military interests. [#]  For some, international education is an effective means of perpetuating the dominating relationships that currently exist among groups and nations.  For others, it provides an opportunity to enrich learning experiences and modify values and attitudes.  For still others, international education has the potential of effectively addressing some of the most threatening problems facing the world today.” (Harvard Educational Review, vol 55, no 1, 1985, v-vi)

Torsten Husen (1985) of the University of Stockholm provided a scholarly framework for the defining of international education in the 1985 edition of The International Encyclopedia of Education, Research and Studies: “International education as a scholarly pursuit is a cross-disciplinary study of international and intercultural educational problems in their social context.  It therefore overlaps to some extent with comparative education but goes beyond it in its international orientation.  International education is, however, not limited to purely academic pursuits, since it includes all educative efforts that aim at fostering an international orientation in knowledge and attitudes.  In the same encyclopedia Derek Heater (1985) offers a somewhat different view of the meaning of international education: “International education  or studies is a convenient generalized term to embrace a number of titles that denote an approach to the subject matter from a particular perspective.  Other terms that have been in use at different times or in different countries include: education for world citizenship; education for international understanding; global studies; world studies; and peace studies.” (Heater 1985, p 2666)

Judith Torney-Purta (1985) framed the major research questions about international education in terms of the common assumptions which are made regarding the field: “The most common approach to international education and views of other nations seems to be based on several assumptions that are not usually examined: first, that the nation-state is the most appropriate unit of analysis in understanding the world situation (an assumption that some would question); second, that it is valuable to stimulate children’s interest in other nations, even if it means studying countries whose values and lifestyles contrast with those in the United States (rather than those with similar values) or pointing to exotic details of other cultures that may not characterize everyday life; third, that it is more important to ascertain whether young people have a positive view of other nations as independent units (with the exception of those that are defined as enemies) that it is to ascertain whether young people have a realistic view of relations among nations.  These assumptions need to be scrutinized more carefully.  [#]  Ambivalence about research in this area seems to appear when concepts and attitudes relating to other nations are connected with issues of national security or economic competitiveness.  Should programs teach young people to make maximum differentiation between their own country, other friendly countries, and countries perceived as unfriendly?  Is it more appropriate to foster images of developing nations as poverty stricken and very much unlike affluent Americans or as sharing a common humanity and aspirations for a better life?   How can one stimulate interest in finding out more about how citizens of other countries view the world and avoid presenting stereotypic images?  These important questions are deeply involved with value assumptions.” (Torney-Purta 1985, p 22)

Willard Kniep in 1985 distinguished the field of ‘global education’ from ‘international education in his survey history of global education: “Global education appears to be the primary descriptive term for the field and it is taken to include education with a global perspective, global studies, world centered education, and global awareness, but not necessarily international education.” (Kniep 1985, p 13)
  
1986

Philip Altbach (1986) distinguished the work of comparative education and international education in the following manner as part of an extended editorial in the Comparative Education Review in the 30th anniversary issue: “Traditionally, the comparative educators have been scholars working mainly in universities, training graduate students, and producing research and scholarly articles.  It is fair to say that a majority - although perhaps a decreasing one - of the authors of articles in this journal come from the ranks of comparative educators.  Internationalists, on the other hand, are considered to be the users of research rather than the producers of scholarship.  This generalization, if indeed it was ever true, has blurred considerably in recent years as, for example, staff members of the World Bank have become engaged in high-quality research that not only has enlightened World Bank evaluations and policy but also has constituted an important contribution to the field of comparative education.....  Frequently ‘internationalists’ are graduates of some of the best comparative education graduate programs in major universities.  They are intelligent users of research - and they produce in-house research of their own.”  (Altbach 1986, pp 6-7)

1987

Stephen Lamy of the University of Southern California provides a conceptual approach to modelling the approaches to ‘global education’ programs in the United States: “The three paradigms from which most global education programs are developed reflect different views of how the international system is or is not working.  The view of one faction, the maintainers, favors the status quo.  A second view suggests that the system clearly needs reform, without which instability and conflict will result.  The third and final view supports a complete and radical transformation of the system.  A basic understanding of these paradigms, from which more specific world views emerge, should be part of any global education program.  The world views which come out of these basic paradigms are comprised of contending positions on major world issues, systemic conditions, and important international events.  These substantive factors, and the competing assessments which emerge from each paradigm, are discussed more thoroughly in the next few pages....” (Lamy 1987, p 2)

1988

1989

Harnessing nationalism to promote internationalism meant for [Issac Leon] Kandel that students first needed to have a positive view of their nation through emphasis on peace not war, showing how different people in a nation contributed in various areas to their national welfare.  Once this was accomplished, the focus could turn to an international education which depicted one’s nation working in harmony with other nations to achieve international cooperation based on international understanding.  The study of other nation’s peace heroes and the contributions of scientists, writers, musicians, poets, educators and inventors could take place.  Thus, after a student learned how his own nation contributed to the advancement of civilization and the betterment of humanity, he would learn how other nations through their citizens, also contributed to global advancement.  Kandel turned the pejorative emphasis on nationalism around, made it a positive construct and developed it as having a key role in his methodology.  He used it as the basis for and a springboard to teaching international education. (Pollock 1989, p 151)

Judith Torney-Purta of the University of Maryland presented a detailed view of a definition of international education through a background statement of ‘goals and values’ with regard to a proposed “Alliance for Education in Global and International Studies” in North American in 1989: “...... an education with a global perspective develops in students the knowledge, skills, and attitudes required for living successfully and responsibly in a changing nation and world.  Global education is multi-disciplinary, offering instruction about a changing world in the arts, humanities, sciences, and technical sciences, as well as in the social sciences and in foreign languages.  It is also an education which provides opportunities for students to examine complex issues from a wide range of views and value positions, requiring educators to nurture a free and responsible exchange of ideas.” (Torney-Purta 1989, Attachment 1)  The background material on the proposed Alliance also includes a highly structured statement of education goals for global education: “In pursuit of these goals, we seek an education which develops in elementary and secondary:  1. A knowledge of the histories, languages, and institutions - political, economic, religious, artistic, humanistic - of other cultures, as well as their own;  2. A knowledge of the interconnections among world regions, events, and peoples, and an appreciation for the complexity that is inherent in these relationships;  3. An understanding that contemporary issues and world cultures have been shaped by a multiplicity of historical, religious, political, economic and geographic factors;  4. An ability and willingness to consider historical and contemporary world events and issues from the perspectives of peoples whose culture, value orientations, or life experience - gender, age, opportunity, ethnic background - are different from their own and , in so doing, develop a deepened understanding of their own standards and goals;  5. An understanding of the nature of conflict and of approaches from managing it constructively;  6. An ability to think analytically about complex national and international issues, to distinguish fact from opinion, and to recognize bias, advocacy, and propaganda; and 7. An ability to make informed personal and public policy decisions and to participate in local, national, and international decision-making processes.” (ibid)

1990

1991

In a landmark collection of essays on international education (Jonietz and Davis 1991) Grey Mattern, the former head of the European Council of International Schools ‘ruminated’ extensively on the meaning and implications for international education: “If I had a pound for every essay that has been made at defining international education, I would surely be a good deal richer than I am now.  If I had read them all, however, I am not sure that I would be much further along towards a comprehensive definition: what constitutes or should constitute an international education remains a complex and controversial matter.  Much more research and experimentation are undoubtedly required, but needed even more are greater imagination and bolder outreach.”  Mattern then cites a previously published article on the same question: “We must become a truly discrete branch of the profession, committed to the identification of those elements which are basic to the concept and practice of global citizenship, and skilled in the art and science of transmitting them to those for whose education we are responsible.’ (Mattern, p 209)  After reviewing a number of different type of approaches to international education found among international schools worldwide Mattern painted a portrait of his view of international education in practice: “Finally, I could hope there might be some schools and teachers bold enough to ask their students to explore one further element in a system of values which, if not totally universal, certainly has very good credentials.  It is that factor in relations between people which moves beyond the legalistic, mechanistic, systematic, logical and purely intellectual - which the Greeks called agape, which Confucius referred to as the need for respect and benevolence, which both Jews and Christians enjoined on men as ‘Love thy neighbour as thyself’, which Kant embodied in his insistence that human beings owe one another both love and respect; and which has in our time come to underpin virtually all of the great documents dealing with the affairs of nations, in which the common condition of mutual responsibility for one’s fellow members of the race are taken as essential of the social fabric.  [#]  I believe, indeed, that there can finally be no meaningful or effective teaching about internationalism which shuns the matter of values.  Schools are deluding themselves and cruelly depriving their students if, no matter what the rest of the curriculum, they fail to give young people such a firm place on which to stand.  A sense of values is needed to inform both all the rest of their studies and their life purposes as well.  Without it, they may be clever, knowledgeable, even wondrously creative, but they will never become citizens of the world nor give it their gifts as should those who have know a true international education.  (Mattern 1991, pp 215-216)

1992

The research problem with regard to defining international education became more visible in the 1990s,  Arum and deWater (1992) approached the problem of definition most directly: “What is international education?’  We use the term more and more yet seem to pay less and less attention to what it means.  Why?  Do we assume everyone know what it means and agrees with the way we use it?  Has it become so generic that id does not require any definition?  Or is the term ‘international education’ so ambiguous, so nebulous, that it defies any easy definition so it receives none at all?...  As we look into the future, it is increasingly important to define the terms that define our emerging profession and work toward a higher level of understanding regarding what we mean when we use the term ‘international education.’ (Arum and deWater 1992, p 191)  Arum and deWater then reflect upon the use of the term in the context of the U.S.: “International education has become a common term in U.S. higher education.  It has gained widespread acceptance, although the generic use of the term causes considerable confusion, because it is employed in a variety of ways that may be conflicting or at least inconsistent.  The concept ‘international education’ means different things to different people.  In article after article, in report after report, and at conference after conference, the terms used to refer to the international dimension of education vary tremendously..” (Arum and deWater 1992, pp 192-193)  The authors then refer to Butts (1969) who believed that it had an ‘imprecise meaning.’: “To be sure, it often had an imprecise meaning, because so many different people have assigned different enterprises to it in the course of its usage... Much of the trouble in the past has been that the term has had multiple and often vague connotations for many different types of activities” (Butts 1969, p 7 cited in Arum and deWater, p 193)  Arum and deWater then observe: “To make matters worse, professionals and non-professionals alike use some of the following terms interchangeably: international education, international affairs, international studies, international programs, global education, multicultural education, global studies, the international perspective, and the international dimension.” (p 193)  The authors then attempt to provide some framework to the defining exercise: “In the literature on international education there are two types of definitions: one type discusses the ultimate purpose or rationale for all the people and programs involved in international activities and the other focuses on who is involved, the people and the programs, and how they are organized and structured.” (Arum and deWater 1992, p 194)  Arum and deWater then compare the rise of international education relative to other disciplines: “International education is now a general term used in the same manner as biochemistry and cultural anthropology, but it does not serve to define an area or sub-unit of an academic discipline.  It is seldom used to refer to the international aspects of the curriculum, programs and services of a college of education.  Its use is in a broader framework, referring to the international dimensions of the entire institution’s curriculum and diverse programs, services and activities that are international in focus.” ( p 200)  In the end Arum and deWater (1992) decide to stipulate a definition of ‘international education’ as “refers to multiple activities, programs and services that fall within international studies, international educational exchange and technical cooperation.” (p 202)

1993

Stomfaz-Stitz (1993) indicates that the hidden strands of the history of international education may have yet to be discovered and treated in a serious fashion.  What is considered a progressive attitude toward a global approach to international educational planning today has its roots in international educational efforts from the Victorian Age.

Global education has been described mistakenly as a child of the post-World War II era or even the 1960s.  Yet the roots of a global perspective undergirded the idea of world citizenship advocated by many peace educators of this era [1901-1930]  Historic parallels between this era and America in the 1990s now seem more logical as events on the world scene change with ever greater rapidity and highlight the interdependency of nations. (Stomfay-Stitz 1993, pp 86-87)

 Education for the multinational or transnational business corporation is yet another form of international education.  This rapidly growing area of economic activity involves economics, management, advertising and marketing.  It represents the involvement of worldwide corporate financial interests and conglomerates.  Educators associated with international education have often overlooked the importance of this new form of international business or tend to see its profit-making objectives as contrary to the more altruistic motives associated with peace education or global education.  However, the multinational corporation has been a force for creating greater economic interdependency.  It should be considered a contributor to the dynamics of a new kind of world economy.... (Gerald Gutek, 1993, p 30)

In his teacher-training text, American Education in a Global Society: Internationalizing teacher education,  Gutek (1993) identified a series of academic disciplines and activities which have, over the past century been related directly or indirectly to what has been known as ‘international education’.  Gutek’s list included;
		Comparative Education
		Foreign Policy Studies
		Regional or Area Studies
		International Development and Development Education
		Peace Education
		International Exchange Program
		Global Education
		International Business Education

Gerald Gutek provides one of the few examples of an attempt to stipulate a definition of international education in his 1993 teacher-training text.  He detailed international education as education that examines:
	1) the informal, nonformal, and formal educational relationships 
		among peoples of various nation-states;

	2) those issues that are global in nature and transcend national boundaries;

	3) the emergent trends that are creating greater interdependency 
		and interrelationships among people as members of a global society. 

Gutek then goes on to explain the thinking behind the construction of such a definition; Such a definition avoids the egocentrism of the older, nationalist view of education.  It also avoids the “wishful thinking” of those who take a view of international education that neglects the reality of the nation-state.  It is both content and problem centered.  While considering the impact of historical forces, it also anticipates the emergence of new economic, political, social, and educational configurations.  It recognizes the reality that we are all both citizens of nation-states and participants in a global society.  It further recognizes that there are and will be inevitable tensions between these two ideational foci of our lives, but also that there are many creative possibilities that grow out of this tension. (Gutek 1993, pp 33-34)

Farmer (1993) focuses on two aspects to define international education: “...international or global education is study which enables the student to acquire a global perspective and a sense of worldmindedness....  Education for a global perspective examines the interdependence of all the nations, cultures, and peoples of the world.....  education for worldmindedness...is the affective part of international education.” (Farmer 1993, pp 52-53) 

1994

David Wilson (1994) while President of the Comparative and International Education Society, undertook in the official journal of the organization to provide an historical genealogy to what he termed ‘the twin fields’ of comparative and international education.  He pointed out that “the very nature of comparative education suggests that its historical antecedents are more clearly identified, since they have been the subject of a great deal more scholarly inquiry.  In contrast, the applied nature of international education has meant that many of its activities have not been documented, at least not in a form accessible to anyone wishing to study the field.” (p 454) 

In a critical assessment of the ‘utopian’ visions of international education, Gilbert Sewall offered the following: “In acting to increase student familiarity with the rest of the world, and promote productive international education, educators and other citizens might consider the following precepts: (1) International education should start with the development of textbooks that explain in vivid ways why the world and its many cultures are so important to all American students..... (2) International education should be alert to the place of English and foreign languages in the world community and, for all students, encourage fluency in at least one tongue....  (3) History and geography should provide the organizing principle of international education.... (4) International education should highlight the evolution of Western political and cultural institutions since 1500 in order to explain the world that all humans now live in.... (5) International education should avoid subject bias that by design or accident frightens children.” (Sewall 1994, pp 51-53) 

In an historical summary of international educational activities from the 1920s to the 1950s, Andrew Smith (1994) summarized the field of international education in the United States: “While international education efforts in the United States have roots extending back to the 1920s and 1930s, these activities were at best tangential to the traditional curriculum of elementary and secondary schools.  A major change occurred after World War II.  The educational efforts of UNESCO and the U.S. Commission for UNESCO, a quasi-governmental body created by Congress in 1946, were influential during the early international education efforts.  [#]  These post-war efforts were based upon idealistic values, and were, in part, interested in promoting peace and harmony throughout the world.  As ‘war begins in the minds of men’ the schools were the logical place to inculcate values which would eventually promote peace and justice.  There was also a belief that if we only understood each other better, there would be fewer conflicts.  There was no single organized attempt to infuse these beliefs into the schools, and these values were promoted by a wide range of political, community and religious organizations.  Some supported the notion of ‘one world’; some promoted teaching about ‘world federalism’; others encouraged teaching about international organizations, particularly the United Nations and its specialized agencies.  Still others promoted international exchanges in order to promote peace, one person at a time.” (Smith 1994, pp 2-3)



Theodore Vestal (1994) in an often-cited review of international education at the university level in the United States described the responses to economic realities that fuel international education programs: “The history of international programs in U.S. universities is, for the most part, one of origins and support from off-campus sources.  International studies entered U.S. higher education because of the needs of society as reflected by financial assistance from private foundations and the federal government rather than because universities found them to be inherently valuable.  In developing or changing international studies, universities have generally responded to outside stimuli rather than defining the necessary changes themselves.” (Vestal 1994, p 119, cited in Swenson 1999, p 17)  In the opening page of Vestal’s historical survey he immediately confronts the lack of a coherent definition for international education: “International education has different meanings for different people.  As an academic subject, the field has been plagued by the use of a multiplicity of definitions.  Such terms as ‘international studies’, ‘international programs’, ‘intercultural programs’, ‘transnational programs’, ‘foreign area studies’, ‘non-Western studies’, and ‘international relations’ are used interchangeably.  One of the most succinct definitions is that of Harvard historian John K. Fairbank, who defined the subject matter of international studies as ‘the non-us’ of humankind.  The vagueness of meaning, leaving room for different interpretations of ‘international equation’ has haunted federal  initiatives in the field...” (Vestal 1994, p 13)

Vestal (1994) also utilizes Groennings graduate class notes to (cited on pages 14-15) to summarize a framework of international education into two ‘domains’: “Sven Groennings contends that international education encompasses two domains different in tradition, substance, constituencies, finance, and policy development.  One domain is the education component of cultural diplomacy and nation-building.  This focus is related to foreign policy, diplomatic history, technical assistance under contracts with governments and foundations, and related issues involving the university in world affairs.  Much of the field of exchange of persons, including the Fulbright program and International Visitors, is conducted within this framework of foreign policy. [#]  The other domain is campus-based and focuses on curricular developments and strategies that promote the learning of international substance within the disciplines, on interdisciplinary bases, and within broad fields ranging from the liberal arts to professional schools; foreign language study and English as a second language (ESL); study abroad; foreign students; and institutional planning of internationally focused studies and programs.  In this domain the federal government’s policy is significant, defining the legal parameters for foreign student’s stay and providing limited financial support for area studies, undergraduate program development, international business education programs, and institutional linkages abroad.  [#] Groennings believes that because of the split traditions, international education is broadly regarded not as a distinctive field but rather as a collection of topics or problems having international aspects, an approach applicable to a great number of fields, or even a movement: ‘Yet there are growing professional organizations and networks; central administration of disparate international programs and activities is increasingly common on campuses; integrated planning of all such activities is becoming more widespread; and an emerging literature suggests that international education is becoming a field of study.’ (Groennings summarized and cited in Vestal 1994, pp 14-15)

1995

Merry Merryfield (1995) provides a succinct definition of international education which “provides knowledge, skills, and experiences that come from in-depth study, work and collaboration in education in other countries and with international students and scholars in American institutions.” (Merryfield 1995, p 1)

1996

1997

1998

In general, new educational proposals for the global economy include lifelong learning, learning societies, international and national accreditation of work skills, multiculturalism, international and national academic standards and tests, school choice, and economic nationalism. (Joel Spring, 1998 in Education and the Rise of the Global Economy, p x)

Josef Mestenhauser (1998a) of the University of Minnesota and former president of NAFSA-Association of International Educators, presented a 50-year historical review of the activities of international education in North America: “International education does not fit neatly into the categories and units into which our educational system is currently organized.  Since the field is ‘international’ it covers the entire universe; because it is also ‘education’ it addresses all levels of instruction (formal and informal) in addition to several disciplines that inform the educational process.  The genuine conceptual confusion surrounding international education thus places a special burden on international educators to explain themselves and their ‘field’ to others.  Their efforts to explain and to define imply that international education fits into a single definition that can be inserted without too much fuss into an existing curriculum.” (Mestenhauser 1998, online p 3)  To give evidence of his concept of ‘international education’ as a ‘super goal of higher education’  Mestenhauser provides a listing of a range of disciplines and courses needed in any comparative study of societies that would be the basis of international education: international affairs, area studies, history, sociology, literature, geography, languages, cultural anthropology, cross-cultural communication, political science, cognitive psychology, anthropology, social psychology.  Mestenhauser (1998a) provides a range of possible purposes which may well be ‘unrelated’ to the organizational structure of universities: “Those purposes may just as easily be expressed in policy goals that focus on a range of local and universal issues, such as developing friendly relations among people; promoting democracy and a market economy; gaining competitive advantages; achieving global cooperation; promoting and protecting human rights; doing missionary work abroad; advising and monitoring foreign students; transferring knowledge and technology; facilitating intercultural communication; assisting developing countries; or promoting national interests.” (Mestenhauser 1998a, online p 8)

In a critical analysis of international education in higher education, Josef Mestenhauser observes: “Much of what I see in international education in the United States is minimalist, instrumental, introductory, conceptually simple, disciplinary-reductionist, and static.  There is an urgent need to study international education on the highest level of sophistication as a multidimensional, multiplex, interdisciplinary, intercultural, research and policy-driven system of global scope at all levels of education.” (Mestenhauser 1998b, p 7)

The exploding growth of access to a profoundly widening information network in around the globe has accelerated both the deepening of the contours of academic disciplines and at the same time provided an effective vehicle for the study of relationships between and among disciplines.  International education, historically identified by the association of a wide constellation of disciplines (such as comparative education, international studies and international exchanges) it may be important now, with the experience of close to a century of work, to consider the entire territory that international education claims as its own.

1999

An recent unpublished doctoral dissertation (Swenson 1999) sheds significant light on the multiple perspectives on a definition of ‘international education’: “International education can be seen as narrowly as studying the syntax of a foreign language, or as broadly as involvement with any undertaking that has any relation, however tangential, to cultures or countries other than one’s own.  It could be viewed as an altruistic enterprise by an enlightened society, or as a calculated method to ‘utilize educational resources to create favorable image abroad or to  counteract a propaganda drive by a hostile power” .....   In the late 1960s, Professor R. Freeman Butts of Teachers College, Columbia University, made a distinction between government-based international educational efforts and what he viewed as ‘genuine’ international education.  Butts argued that government-based programs, such as ‘cultural affairs’ and ‘information’ programs, were outside the scope of a proper definition of international education; in his view, any definition of international education should be restricted to formal education in an independent academic setting.” (Swenson 1999, pp 4-5)  Swenson further stipulated the following definition of international education: “The term ‘international education’ will therefore include the academic side of language and area studies, cultural studies, international studies, and comparative studies, both here in the United States and through educational exchange and development programs in foreign countries.  It will also include the government side of human resource development and diplomatic and foreign policy considerations, and the policy talk and policy action in Congress that sought ways to insulate the former from control by the latter in the academic setting as much as possible.” (Swenson 1999, pp 9-10)  Swenson also called for a wider consideration of research into international education: “In this time of historical transformation, or as John Gaddis [(1994)] phrased it, the shift in the ‘tectonic forces’ of post-industrialism or communications consciousness, it behooves American scholars to take stock of the state of international education, both in its own right and in relation to the national interest as redefined by changed circumstances.” (Swenson 1999, pp 24-25)

2000

University libraries (Library of Congress catalogue system) designate ‘international education’ in their online catalogs (Harvard online, Tufts online, public library system) as “works on education for international understanding, world citizenship, etc.”

The maps that we are using to construct our modern sense of international education are largely untested and incomplete.  A more realistic mapping of international education requires a complete review of the history of international educational activities over the past 150 years, if for no other reason than to destroy the mythology of international education as a product of the horrors of World War II and the age of multilateralism that followed.

The Clinton (2000) White House in a memorandum on “International Education Policy” to the heads of executive departments and federal agencies provides a glimpse into the defining of the field of international education at the turn of the century: “To continue to compete successfully in the global economy and to maintain our role as a world leader, the United States needs to ensure that its citizens develop a broad understanding of the world, proficiency in other languages and knowledge of other cultures. [emphasis added]   America’s leadership also depends on building ties with those who will guide the political, cultural, and economic development of their countries in the future.  A coherent and coordinated international education strategy will help us meet the twin challenges of preparing out citizens for a global environment while continuing to attract and educate future leaders from abroad. [#]  Since World War II, the Federal Government, in partnership with institutions of higher education and other educational organizations, has sponsored programs to help Americans gain the international experience and skills they will need to meet the challenges of an increasingly interdependent world. [emphasis added]  During this same period, our colleges and universities have developed an educational system whose reputation attracts students from all over the world.  But our work is not done.  Today, the defense of U.S. interests, the effective management of global issues, and even an understanding of our Nation’s diversity require ever-greater contact with, and understanding of, people and cultures beyond our borders.” (Clinton 2000, p 1)

2001

A government discussion paper (online @ http://www.ed.gov/offices/OUS/PES/discussion-paper.html) regarding the present goals of international education in the United States from the Department of Education: “As the world enters the twenty-first century, the practice of diplomacy is no longer confined to governments, but is actively pursued by individuals and institutions in both the public and private sectors.  Increasingly, the achievement of educational, economic, political, scientific, and cultural goals requires that efforts be collaborative, crossing national borders and involving networks of partners.  While direct contact between citizens is aided by new technologies, a sophisticated knowledge of other cultures and contexts is essential to the effective exchange of information, to promote democracy and security, achieve greater economic prosperity and increase mutual understanding.  International education in the twenty-first century must acknowledge this new diversity of objectives and stake holders, and find ways to develop to the fullest the energy, expertise and experience of all our citizens.  Increased investment in international education will strengthen our nation for the future.”  The working paper then lists the activities of international education in the following manner: “Study and research abroad for U.S. citizens, as well as study and research in the U.S. by scholars and students from other countries; Teaching and learning about other countries and cultures in U.S.schools, colleges and universities, including training U.S. experts in the economies, cultures, languages, politics, and histories of other nations, as well as sharing U.S. knowledge and culture with other countries; Teaching and learning of foreign languages by U.S. citizens, as well as the learning of English by those who live in other countries.; Comparing U.S. educational progress to that of other nations, learning about foreign educational policies and practices that could help improve education at home, and sharing information on good practice to help other countries improve education for their citizens and achieve universal basic education.” (Mestenhauser 2001, online p 2)



2002
